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Preface

This document includes the knowledge, experience and energy of people
across Nebraska: classroom teachers from large and small schools, citizens
from urban and rural areas, professional and amateur artists, early
childnood teachers, college professors and school administrators.

These people have joined forces to plan a future where the arts are an
essential part of all Nebraska schools and where all Nebraska students will
have an opportunity 10 enjoy dance, theatre, music and the visual arts as
part of their education.

Reading. reflection. discussion. writing, evaluation and rewriting .have
resulted in the Frameworks document. We invite you 1o read it carefully,
evaluate it honestly, and let us know what you think. We want you to join
our efforts to provide the best possible arts education, not only for our
children, but for our children’s children.

“I shall be telling this with a sigh
Somewhere ages and ages hence:

Two Roads diverged in a wood, and I -
I took the one less traveled by,

And that has made all the difference.”

from Robert Frost's
“The Road Not Taken”
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Dear Colleagues:

The Nebraska Department of Education is committed to the principle of providing quality
education for all students. Our commitment is expressed in the High Performance Learning
Model, a model that offers guidance to local school districts as they plan and implement -
school improvement activities including the redesign of their curriculum. The High
Performance Learning Model identifies essential areas that school districts may consider in
school improvement plans.

High Performance Learning requires quality curriculum, effective instructional programs and
implementation of best practice. Curriculum frameworks provide ways to develop quality in
High Performance Learning.
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framework is not a curriculum; it is a guide for local decision-making.
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experiences. The Visual and Performing Arts Framework is not mandated and is deliberately
flexible to accommodate the needs and resources of individual school districts.

It is our hope that this K-12 Visual and Performing Arts Curriculum Framework provides
guidance and support to enhance learning for all students in the State of Nebraska and that it
will be used as a resource for local curriculum planning.
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An Explanation of Frameworks

The Nebraska K-12 Visual and Performing Arts Frameworks is designed to provide
direction, focus and coordination on best practices in arts education. Frameworks is
a resource for educators to improve the quality of instruction and education for all
learners through the systemic change process. Frameworks is not a mandate; rather,
locail districts may use the frameworks to determine and implement the concepts,
ideas and practices offered here. You, the reader, are being asked to think about
reforming arts education, using Frameworks as a tool in this process.

Frameworks is a three-year, multifaceted project. This publication represents the
first year's efforts and provides guidelines for the development of models and
performance assessments that will be designed during the second and third years of
the project. In addition, Frameworks can provide the focus for pre-service Teocher
education programs.

A diverse group of professional and educational leaders from the fields of dance,
music, theafre and the visual arts created the K-12 Visual and Performing Arts
Curriculum Frameworks. They recognized the importance of each art discipline as
cenfral to the education of our students and to the important role of arts specialists.
At the same fime, they recognized that it is important for the elementary classroom
teacher to develop greater skills in crafting lessons in the arts, in relating the arts to the
ongoing curriculum content and in learning improved instructional methods in the arts.

Therefore, a portion of Frameworks concerns integrated curriculum and a focus
on the important skills of inquiry in the arts. The writers intend that specialists and
classroom teachers examine the high performance learning that -can occur,
especially when inquiry guides instruction and when connections are made to diverse
content and to students’ lives.

Arts education in Nebraska will not be reformed by this project alone: nor will
Frameworks automatically extend the amount and kind of opportunities available to
our young people in dance, music, theatre and the visual arts. It is teachers working
with teams of education and community leaders who will set the scene for reform
and change in arfs education. Our coliective goal is increased opportunity for all
students fo learn in and through the arts.

o T s ST A AL e

Ann Masters Sheila Brown Jean Deflefsen
Curriculum and Project Director Project Coordinator
Instruction Administrator



SETTING THE STAGE

Defining Frameworks

Our Purpose

The purpose of the K-12 Visual and Performing Arfs Frameworks is
to provide a context in which feachers may examine their
teaching practices and curriculum in arts education. Frameworks
offers models of dance, music. theatre and visual arts education
to prepare learners to meet the challenge of the 21st century.

Curriculum frameworks defines, supports and sets parameters for
the key ideas. concepts. and practices of curriculum and
instructional design. development and implementation. The
Visual and Performing Arts Curriculum Frameworks provides
direction, focus, coordination, and guidance for public and
private schools in the areas of dance, theatre, music and visual
arts to meet the challenges of Goals 2000. the Federal education
reform initiative supported by the State of Nebraska.



SETTING THE STAGE

What is the Role of
Curriculum Frameworks?

Teachers ohd school districts can use the Curriculum Frameworks to transiate
the National Standards in Visual and Performing Arts Educcmon mto prochcol
useful curriculum that meets their needs. ’ :

Frameworks provides guidance and coordination for Nebraska teachers. The
State of Nebraska prescribes no standard Curnculum thus, Frameworks brings
together in one document the best educchonot practices of some of The mos’r
stimulating and excmng arfs educators in the state.

Appropriate to both rural ‘and- urban ‘areas. Frameworks can help arts
educators utilize the community and regional arts organizations and institutions.

Educators will select Frameworks material that is most appropriate for their
students and community. They can adapt Frameworks materials for their
existing curriculum.  Multidisciplinary by design., Frameworks suggests many
ways of incorporating the other arts. Teachers are encouraged to work
together to see that these ideas become reality.

Through Frameworks, learners will benefit from an arts curriculum which
empowers and enriches their lives. They will be encouraged to explore their
creativity in music, dance, theatre and the visual arfs. Through Frameworks
and the expertise and creativity of Nebraska’s teachers, arts education m the
state is poised to make a difference in the lives of students.



SETTING THE STAGE

Our Mission

The mission of arts education in Nebraska
8
‘to provide comprehensive arts experiences
to empower all students
to enrich their understanding of themselves
and the world,
and
to embrace the extraordinary potential
of the arts for
communication, celebration and creativity.

The statement above was developed in joint strategic planning sessions. Change and
school improvement must be guided by strategic planning which includes planning
for visual and performing arts education. Representative groups of interdisciplinary
teams of teachers, administrators, parents and members of the community need fo
become part of the process of change in the educational progrcm—chonge that will
make a difference in the opportunities, con‘rem‘ ond dellvery of quoll’ry arts educohon
for all learners.



SETTING THE STAGE

Belief Statements

We believe.
« The arts promote greater understanding of the human experience
» Arfs education integrates and expands learning across areas of study.

e A quality visual and performnng arts curriculum is an essential part of
The core educohonol program for all students.

. The ars foster creative ond critical thinking., self—d|SC|pI|ne and lifelong
ieornmg

'« Through the arts, people celebrate and understand themselves, others
and the world in which they live. ~

The arts.are a powerful means of communlco'rlon among mdlvuduols
generations and cultures. :

e A quoh’ry visual and performnng arts cumculum mcludes ‘theatre
music, dance and visual arfs.

* A quality visual and performing arts curriculum encompasses process,

pen‘ormonce ond production, crmmsm oes'rhe’ncs and his‘roncol and
: cuh‘urc:lly diverse perspechves



SETTING THE STAGE

Goals for
Arts Education

Learners will:

. Reéognize and value the connection between the arts and their
own lives and environments.

 Recognize the intrinsic and aesthetic value of the arts in their own
learning and creative processes.

« Recognize and investigate the many roles of arfs and artists in the
‘past, present and future. ‘

e Exhibit visual. kinesfheﬂcr. auditory, oral and written . communication
skills' in responding to their own artistic expression and that of others.

» Be able to develop criteria based on knowledge and experience in
evaluating their own and others’ creative expressions or work.

e Understand connections between the arts and other fields of study

e Recognize the importance of diversity and equity in the creation
performance. interpretafion and evaluation of the arts. '

« Solve problems through the visual and performing arts



USING FRAMEWORKS

An Instructional Manual

The following pages will explain how the K-12 Visual and Performing Arts Cumculum
Framewarks can be used. -

You wilt find the Arts Disciplines organized into five sections

Dance

Theatre

Music

Visual Arts

The Ars: An In-depth View

ISR

Each of the first four sections includes:

¢ -an Introduction that explcuns the history of the art form and its role
in educc’non today,

« definitions of approaches fo the arts and processes of learning

e a Concept Chart that suggests how ques‘ﬂons can begln discussions
about content in the arfs and - ' .

a One-Page Explanation of Each Content Cell from the.chart.

The fifth section. “The Arts: An In- -depth View,” is devoted to elaboration and

examples of selected content cells from the sections on donce theatre,

music and visual arts. Possible applications for performonce objectives

are suggested and sample activities are. identified. Norrohves provide
. additional information about content.



USING FRAMEWORKS

Definitions, Organization
and Overview

Frameworks is desrgned to describe the content of dance, theatre, music. and visual

arfs through opprooches and processes The opprooches desc:nbe to learners the role of
’rhe artist,-Ristorian, critic ond/or phuosopher The processes reveol how: learners perceive,

interpret. evoluore and connec:r Through the arts.

Techr:rc-aj&‘q)??__

H is
C‘Lrﬂ’turaz?f?fq

CRITIC

Aesthetic

Approaches

Technical, creative, cultural/historical,
critical and aesthetic.

These approaches can be seen qs.
overlopprng lenses. For exompte artists,
,hlSTOﬂOﬂS ‘critics and phrlosophers all have
their unlque perspectives. They also ask
many of the same ques’nons Each of these
approaches- represem‘s areal-world ‘

discipline that can help involve students

with the arts. teach critical Thrnkrng ond
offer s‘ruden‘rs oppor’runmes to'see - .

sconnecfrons among the orfs ond the world

around them.

Processes

Perceiving, interpreting, evaluating and

‘connecting.
The arts builds skills necessory ‘ro

understand the processes used by arfists,
historians, critics and phitosophers.
Teachers can use these same processes
to facilitate |eornrng motivate students.
and build an understanding of each arfs.
discipline. Active learning encourages

students o participate in discussion and -

take responsrbrlr'ry for their own Ieornrng
Multiple ways to make art ond To perform
can be used.



Frameworks
Charts

Here is an example of a
music discipline chart
from the Frameworks
(refer to page C3 ).~

¢ Each chart has been
organized with
approaches down the
side and processes
across the top.

‘o Questions illustrate the
. content of these
‘intersections.

e The selections that the

" teacher makes will
determine the focus of
“any given unit or lesson.

For example, in the Critical
Approach to Connecting.
the question is-"Are
meaningful connections
made fo personal '
experience?” Although
these questions are
arranged in separate cells,
the approdches overlap
and a number of these
questions might be used in
the same lesson. '

Approaches

USING FRAMEWORKS

Processes
MuSIC ~ PERCEIVING INTERPRETING EVALUATING CONNECTING
TECHNICAL ~ What skills/ How do the skills and What degree of How do
APPROACH 1 language are language ot music: proficiency was advancing
needed to communicate’ achieved? musical skills
participate in _encourage
performing and Iitelong
listening to iearning?
music?
CREATIVE . | How are the What is this music Is a musical What does this
APPROACH - |- basic elements communicating? message message
of music used conveyed | communicate
creatively? effectively? ~~ to the
: individual?
CULTURAL/ ~ From what What does the music | Does the music What
HISTORICAL. pempective is mean in the context have: significance connections
APPROACH | style expressed? of its time and today, yesterday can be made
place? and/or for the to other times,
future? Why? places and
: cultures?
CRITICAL Are the basic How well does this What is the value Are meaningful
APPROACH elements of music evoke a of this music? connections
| music used response? : made to
effectively? personal
experience?
AESTHETIC How are the Why does this music How does music How does music
APPROACH senses involved evoke a reaction/ relate to the relate to life?
1 in responding to response? individual?
music? :

Substantive guestions about the arts can be addressed by ,
children at all ages. Classroom teachers are best able to interpret
the questions at the appropriate level while maintaining the
integrity of the ,quesfiohs. Thus. separate questions for each level
have not been written; rather. broad and significant questions
that might be addressed at all levels have been suggested.

Performance objectives and sample activities are also broad in
scope and could be modified for a variety of levels. In section
five examples-are given of performance objectives which are
divided into.three levels: Primary. Upper Elementary/Middle and
High School. - \ \

' The illustrations on this and the following pages are representative examples from the Frameworks document. Use them as
1.guide or sample. Refer to the pages mentioned here in the body of the text. '



USING FRAMEWORKS

Approaches/Processes
A Content Cell

- R R o , Here is an example of a Content
o ‘ THEATRE Cell. (See Page B19) ‘

. N F ISR P Critical Approach ; ‘
- T T T T T to anne(jting l « Title: The title at the top of ’rhe

How do my criteria compare to those of others?

Questi(ms: « How do standards learned in theam: relate 1o those. learned
n lite situarions”
« What cultural standards are used to evaluate a lheamull
experience™
« How do_my srandards compare to standards of the past or
the present”. N

Performance Obijectives:
Learners will

« Identify standards in theatre that relate to those in other
fields of siudy. .

« Identify how their criteria in evaluating a theawrical

“experience are drawn from ather kinds of experiences in
their lives: ¢.g.. television. sports.

« Articulate how their eriteria ate drawn from the past.

Sample Activifies:

Improvise a scene abour a situation the group has seen or expeuenced in your school.
Discuss how this situation is viewed by each participant.

Analyze how one's experiences influenced his/her reaction to a current popular movie.

Choose a play: Discuss the themes. If this were turned into a visual artwork. a dance, or
a piece of music. what criteria would you use to judge the latter? Are the criteria the same

as for judging a play?

Keep a journal on actors you have seen in plays. felevision and movies. How effective
were the actors in creating believable people? What criteria were used to make the evaluation?

page identifies the discipline.

« Cell Name: The cell name
identifies the approach and

“process labels from'the *

discipline chart.

* Questions: The italicized
qguestion is the key queshon
from fhe dlSCIphne chart, The

- other questions sewe To support
and extend the thinking and
provide opportunities for
creative problem solving.
critical thinking and active -
inquiry through the arts.

¢ Performance Objectives:
Performance objectives define

* what a'student should know
and be able to do.

« Sample Activities: Sample activities are
written as examples of how various

- aspects of the key quésfions mighf'
transiate into a leaming activity. They are
not intended 1o be full lesson plans,
merely samples for you to expand to fit
your curriculum. They provide a

- springboard for you to define your own
classroom ochvmes and to odopf them 'ro

fit a learner’s special needs.



An example from Section 5, “The Arts:
An In-depth View” (See Pages E34-E35)

¢ In Section 5 you will find 20 in-depth
content cells selected from Dance,
Theatre, Music and the Visual Arts
sections.

¢ This more in-depth development of a
cell adds descriptive narratives of the
content, suggests levels for
performance objectives and sample
activities.

VISUAL ARTS

’ Critical Approach

1w Connecting
What connections can | make to m)? own experience?

« What factors do I use to evaluate works of art?

« How have experiences that [ have had helped me to formulate
criteria for evaluaung am?

« How do my evaluative critena differ from those of others?

+ How do I apply my evaluative criteria to my owa work?

Questions:

Responses 10 avtwork varv according 1o the connections that can he drawn benween
the work and the experiences of the viewer. In describing artwork. viewers are ofien
telling their own siories, just as the artist creating the work has told an individual
story. As prnpip drmaw._connections hetween the work and their world. their critical
response is formed. The value viewers place upon a work will be determined by the

extent to which connections can_he made.
Performance Obijectives:

Learners will:

Upper Elementary/ High School Level

Middle Level

Primary Level

« Analyze how their own
experiences influence their

« Identify the qualities of
works of art that connect to
their own life experiences. critical judgments about

o Compare and contrast the their works and the works of
life experiences that appear others.

in images with their own life
experiences.

« Demonstrate awareness of
the arts’ congections to
‘elements of their lives.

A Closer Look:

To help learners form their critical responses to artworks, we must ask them to do the same
thing, to seek out something in their experience that helps them to explain the artist’s choices.
It may be that their response to a work is based upon the literal content of the work, or the
smr}'l that the image represents; or it may be that the colors or textures or other elements of’
the work evoke sensations that tie to their lives. Once a viewer can make a connection, the
work takes on personal worth. |

10

USING FRAMEWORKS

These activities focus on a content cell but
are extended by the addition of questions
from related cells from the discipline chart. If
is important fo remember that the
approaches and processes are seldom found
in isolation but often overlap in objectives
and activities. The sample activities are not
prescriptive to curriculum but a starting place
for teachers. In fact. it is hoped that the
“work in progress” nature of this publication
will serve fo show a commitment to the idea
of Frameworks as suggestions, gestures, or
road signs that announce . . . "Look! That is a
good question! Here is-an imporfant idea
that needs to be examined and ‘mined.””

Sample Activities:

Primary Level
Choose a work of art that the learners can relate to strongly.
Have them write or tell a story or a poem that relates the
work to some experience in their own lives. Make a work of
art about their experiences. ) '
RELATED QUESTIONS:
How is each’learner reacting to this and why?
What are the ways one can approach an’
Is this 'good?
How does art relate to life?

Upper Elementary/Middle Level .
Have learners pick three works from their porttolios and
“develop a list of criteria thar each would use to evaluafe
these works. Compare all criteria developed by the class.
RELATED QUESTIONS:
Why is this work important?
What are the ways one can approach an?
Is this good? :
How does an relate ro life?

High School Level
Find three or four works of art that deal with a sunilar theme
or subject but that come from different times and places.
Have each learner pick the work that he/she identifies with
the most and explain why. Have ‘each learner write a letter to
the artist asking questions about his or her work. Research
the artist and the time period and have learners answer their
your awn letters from the artist’s viewpoint. Make their own
works of art on a similar topic but from individual points of
view. -
RELATED QUESTIONS:
How are the learners reacting to this and why?
What does it mean in its time and culture?
What connections can be made to other times, places and

N cultures?

What connections can be made to my art and why?




USING FRAMEWORKS

A Way fo Begin

There are many ways to approach the
development of curriculum in the arts.
Educators consider learners’ needs,
developmental characteristics and
school-guidelines. Thervinspiration to write
curriculurm may begin with the work of
art or performance thematic or TODICOI
unifs, production or performance ‘

activities. or questions for students fo This model shows one way that

educc’rors may use 1o select a pldce To

consider. -
begin curriculum writing.

THE WORK OF ART
Educators are aware of these choices PERFORMANCE
and select a variety of curnculum
models. units of study or individual 7
lessons: They also consider. how choices
build on the exns‘nng curriculum, reflect
equity and diversity and assure flexibility
to meet future schooling needs.
Selection of what is taught should always
reflect significant issues and works of art PERFORMER
that help students. gain msngh’rs |n’ro their - QUESTIONS CURRICULUM ARTIST
own ideas and lives. - v ’ ‘) P " ONTENT > -

T /
VS
THEME / TOPIC

Since Nebraska does not mandate statewide O;n cea STO(TII’]g p O.m hCIS beenfse'eCTe‘d
curriculum, the Frameworks document only fhe educators will Odqress O”, these
suggests possible works of art, themes, or areas,

production or performance activities for the
classroom. Locadl districts will make choices and
adapt and expand these suggestions.




Interdisciplinary Considerations

USING FRAMEWORKS

Educators often make interdisciplinary connections; they are especially concerned with
connections among the arts.

Here is an example using the topic of “sccial commentary” fo show how you might enter
the curriculum-writing process and connect your curriculum to other disciplines.

THE WORK OF ART

PERFORMANCE
M
)

i

VISUAL ARTS

- Begin with a work of
art, say Picasso'’s
“Guernica.” From this
cenfral image, you
may decide to deal
with themes such as
the ravages of war or
inhurmanity. Now you
can brainstorm other
works you might bring
in from the visual arts as
well as music. dance
and theatre. Ideas for
having learners
produce their own-
protest art begins to
surface along with
questions for discussing
their own and other
works of art.’

THEME / TOPIC

THEATRE
Begin with the topic of
social commentary,

zeroing in on the theme

of war protest. Then
move on o examining
or performing specific
plays like “The Diary of
Anne Frank.” "I Never
Saw Another Butterfly,”
or "Viet Rock.” One
activity might ask
students fo examine
how other art forms

| have dealt with war

protest. Questions might
prompt deeper :
examination of the
relative effectiveness of
theatre compared to

| other forms of war

protest.

PERFORMER

QUESTIONS

‘)

~MUSIC
Practice an .
arrangement of the.folk
song "We Shall
Overcome.” This leads
to a consideration of
music’s role in social

- commentary,
| particularly protest.

Discussion questions
have students examine
how music is used to
convey thoughts and
feelings and to unite
people in a common
cause. Then you may
begin to identify other
protest forms in music
and the other arts and
compare how different
arts have used the
protest theme. Perhaps
visual images, dance,
or a piece from a
theatrical work would

be incorporated infoa

public performance of
"We Shall Overcome."

‘commentary themes

DANCE
"How do we create
and communicate
through dance?” Then
a specific dance might
be considered, say Kurt
Jooss’ “The Green
Table.” From this
central image you may
decide you want to
deal with social

such as the ravages of
war or inhumanity.
Connections to other
works of dance as well
as other art forms might
occur next. Then
students could practice
using movement to
communicate, perhaps
including music,
theatre and visual arts
in a dance production.




USING FRAMEWORKS

THEMES: An Alternative Approach

Teachers use themes to organize curriculum. Themes help to connect leaming to
students’ lives and allow them to examine how they make connections to their

world.

ldeas and meaning found in an arfwork or performance can often be the
inspiration for excellent themes. Teachers working together to build thematic units
can make learning exciting and relevant for their students. ~

Ideas about themes:

¢ A theme deals with general issues, but it also
“cuts two ways“—for example, it is possible to
talk about the ideas underlying the theme
from positive and negative consequences.

¢ A theme relates fo aspects of the human
condition such as life cycle, symbol. aesthetic
response. time and place, the natural world.
work, etc. ’ :

e A theme is most successful when it has a key
idea that helps give a subject shape and
focus. is based on a controlling idea and
generalizes information rather than being
based on afact. -

¢ The ideas and meaning found in the center

‘of an-artwork or a performance can often be

the inspiration for excellent themes that can
connect the learning for students, '

Try building a theme by beginning with an artwork or performance and then find
connections to other disciplines. The examples given on the previous page grow
out of Picasso’s “Guernica.” Social Commentary could be considered a possible
fopic in the example. Out of that topic one of many possible themes might be,
“Crisis, Responsibility and Comment: Deciding to Speak Out.”
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Introduction to Dance

Dance and creative movement can make a significant contribution to the school
curriculum. Dance in all forms—ballet, modern dance, tap, jazz dance, ballroom, country
western, ceremonial, improvisation, folk or current social dancing—has always been a part of
society. Movement and dance are still ever-present in our life today—on the stage and television,
on videos and magazine ads, at school and social settings. It is an important part of the education
process for learners to experience the potential that dance holds for self-expression, creativity,
communication and healthy social enjoyment. Dance provides learners ways to create, express,
and connect ideas and feelings to themselves and to the world. Dance is a lifelong learning
experience.

Learners need opportunities to develop their potential for understanding, communicating
and expressing themselves. Dance offers learners numerous experiences to explore and express
their own creativity and the creativity of others. Through movement, learners can communicate
meaning and express ideas in new and innovative ways. Additionally, dance instruction enhances
imaginative problem-solving and advanced-thinking skills.

The art of dance also offers learners ways to make connections to history, to other
societies and to world cultures. The study of other cultures through dance allows learners to
make direct connections to their own experiences. While dance is generally pursued on a
technical level, it also offers numerous opportunities for links to other fields of study.

Dance as a lifelong learning experience provides physical health benefits and enjoyment
far into the future. The teaching of dance paves an avenue for the development of cooperative
and social involvement, physical coordination and self-discipline and specific dance skills for
future enjoyment. In addition, learners enjoy the carry-over skills of dance as they engage in
other movement activities.

In summary, learners need opportunities to develop their potential for understanding,
communicating, and expressing themselves with meaning and creativity through movement and
dance. At the same time, these opportunities should give them a better understanding of
themselves and others. By providing these opportunities, dance contributes to the affective

creative side of education and must be assured a significant place in the school curriculum.
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Inquiry into Dance

Dance PERCEIVING INTERPRETING EVALUATING CONNECTING
TECHNICAL What are the How do we create What level of How do dance
APPROACH movement and communicate technique was and healthful

elements and through dance? achieved? living relate?
skills in dance?
A5 A6 A7 A8
CREATIVE What are the What is being Were the goals What connections
APPROACH principles, communicated? achieved? can | make to
processes, and dance?
structures used
in movement
studies and
choreography?
A9 A10 A1 A12
CULTURAL/ How can dance How can dance in Why is this What connections
HISTORICAL be demonstrated | various cultures experience can be made to
APPROACH in various and time periods significant? other times,
cultures and be understood? places and
time periods? cultures?
A13 A14 A15 A16
CRITICAL How are form How am | reacting How might this What connections
APPROACH and style used in | to this and why? experience be can be made
dance? evaluated? between dance
and other fields
of study?
A17 A18 A19 A20
AESTHETIC What aesthetic How does dance What is my How does dance
APPROACH responses are convey meaning? response? enrich my life?
evoked by dance?
A21 A22 A23 A24
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Definitions of Learning Process from the pance perspective

Perceiving: Through perception, we examine the elements of dance; such as time,
space, energy/dynamics and the conceptual structure used to organize the elements.

Interpreting: It is through interpreting that we ask what a work of dance expresses.
We consider the subject matter of the dance, what the dance meant at the time it was
conceived and choreographed, and the function of the dance in its society. Consideration
is given to subject matter, music, costumes, set design, props, historical conditions,
artistic background, the experiences of the viewer, and other social, political,
philosophical, religious and cultural factors.

Evaluating: Through evaluation, we reflect on the merit of our own work and the work

of others. This is not to imply a final judgment as to whether a dance is good or bad, but
rather to call for constant reflection on the qualities that we value in a particular dance.

Connecting: It is by connections that we consider how dance relates to life.

Connections across cultures, time, society and human experiences can be made through
dance. It is a non-verbal form of communication and enhances the joy of living.

efinitions o rom the Dance perspective
Definiti fA roaches f he D i

Technical Approach: The technical approach refers to the dancer’s concerns and

abilities to achieve technique/skill. This is combined with the creative approach of the
dancer.

Creative Approach: The creative approach refers to the dancer’s or choreographer’s
concerns with the conceptual structure of the dance and the way this conveys meaning.
When combined with the technical approach, this approach can be used to compose a
dance.

Cultural/Historical Approach: This is the approach of the dance historian. The

dance historian is particularly interested in how the dance, the historical setting of the
dance, and the cultural context of the dance shape the form and meaning of the dance.

Critical Approach: The dance critic uses this method to evaluate dance. The critic
looks at the dance, the historical setting of the dance, the cultural context, the form and
the meaning of the dance. The critic uses the analysis of the dance and its context to

make an evaluation of the dance.
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Aesthetic Approach: Through this approach, the philosopher deals with themes that
dance addresses. Philosophers of dance also deal with the elements of dance, but link
these to more broadly conceived themes rooted in views of the human condition. Such
themes include human nature, in which aesthetics often emphasize perception, emotion
and imagination. Another theme is valuing, in which philosophers often ask what it is that
makes dance so valuable and how aesthetic value is like or unlike other values such as
cultural value, economic value, or moral value.
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DANCE

Technical Approach

w Percetving

What are the movement elements and skills in dance?

Questions:

How many different ways can one move?
How is rhythm incorporated into dance?
How is technique used in performance?
« What dance steps can be combined to create a dance?
Performance Objectives:
Learners will:

« Demonstrate basic dance fundamentals and vocabulary
and identify underlying principles.

« Identify and clearly demonstrate a range of dynamics
and movement qualities.

» Demonstrate rhythmic accuracy.

« Demonstrate a high level of consistency and reliability
in performing technical skills.

« Create and perform with a high level of
technique/skill.

Sample Activities:

Identify locomotor skills. Write each locomotor skill on pieces of paper. Shuffle the individual
pieces of paper in a container. Pick one of the locomotor skills at random and demonstrate the
skill. Demonstrate the skill in different pathways or at a specific tempo. Participants could then
be grouped to combine selected skills into a movement pattern. As with many of the sample
dance activities, this could be adapted for learners with special needs and early childhood
populations; i.e., change locomotor skills to large muscle movement. These locomotor
movements could include an enabling apparatus (e.g., wheelchair, walker, etc.) and/or help from
another learner.

Using cooperative learning techniques, perform a spatial pattern. The participants could act
out the motions of painting their names using their head as a paintbrush.

Follow verbal cues for ethnic dances and follow the caller’s cues while performing the dance.

Respond to music using improvisational movement. When the music stops, balance on one
fulcrum each, with a partner. They should, using equal force, have physical contact with their
partner. (Fulcrum—one base of support).

Have the learners create a short dance based on a short poem. Perform the dance to music.

Create a dance based on morning activities. Music could be added to communicate the mood.
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DANCE

Technical Approach

o Interpreting
How do we create and communicate through dance?

Questions: » What style or dance form could be used to express a meaning?
« What techniques can be used to tell a story?
« What interdisciplinary techniques are used to express
and create a meaning (e.g., lighting, costumes, sets,
props and music)?

Performance Objectives:

Learners will:

Develop a vocabulary of technical terms used to
describe dance.

Perform a dance using style, form, mood and intensity
to communicate a meaning.

Perform a dance using interdisciplinary techniques to
communicate a meaning.

Identify the meaning from the technique after
observing a choreographed work.

Sample Activities:

Discuss and demonstrate everyday gestures used to convey meaning. Pair participants and
have them communicate ideas through gesturing.

View a Hawaiian Hula dance or listen to a Hawaiian song and then discuss how hand
movements tell a story. Select music and use or develop movements to interpret the meaning.

View a classical piece of work (e.g., “Coppelia,” “Sleeping Beauty,” “The Nutcracker,”
“Moors Pavane” (Jose Limon), “Seraphic Dialogue” (Graham), or “Pirates of Penzance” and
discuss how movement communicates meaning. Have participants take those concepts and
incorporate them into their own study.

A6






DANCE

Technical Approach

v Evaluating
What level of technique was achieved?

Questions: « What is correctness of form and technique in dance?
» How are criteria established to evaluate technique?
» What are the criteria for evaluating technique?

Performance Objectives:
Learners will:

» Chart technique by drawing on paper what they saw in
a dance.

» Create criteria to evaluate technique.

» Use criteria to evaluate dance technique of self and
others.

Sample Activities:

Discuss correctness of form and techniques and establish criteria that will be used to
judge these elements.

Discuss correctness of form, musicality and movement at appropriate levels. Develop a
tool (rubrics, for example) to use for evaluating dance technique by teacher, others and self.
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DANCE

Technical Approach

 Connecting

How do dance and healthful living relate?

Questions: « What is the importance of a healthy mind and body as related
to dance?
« How is technique important to a healthy mind and
body?
« How does one prepare his/her body for dance to
prevent injuries?
» How does the discipline of dance relate to life?

Performance Objectives:
Learners will:

« Demonstrate proper warm-up and cool-down
techniques.

« Demonstrate strength, flexibility and cardiovascular-
increasing activities.

« Demonstrate proper dance technique to avoid injury.

« Identify characteristics of a healthy lifestyle.

Sample Activities:

View a clip of any dance performance (e.g., ballet, MTV, modern, etc.) and discuss the
importance of having a healthy, strong body to be an effective dancer.

In a discussion of this video clip, describe the following elements: strength, flexibility,
cardiovascular-increasing activities, proper dance technique to avoid injury and sound nutritional
information.

Interview a dancer and ask questions that reveal how the dancer has maintained a healthy
lifestyle.
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DANCE

Creative Approach

w Perceiving

What are the principles, processes and structures used in movement
studies and choreography?

Questions: « What is the correlation between accompaniment and
choreography?

» How will the work be designed?
Performance Objectives:
Learners will:

« Structure a movement study that incorporates the
elements of dance.

 Structure a dance that matches movement to
accompaniment.

Sample Activities:

With accompaniment, take turns leading and following basic locomotor movements.
Variations include levels, floor patterns and force. Advance to changing leaders every 32, 16, or
8 counts.

With partners, mirror locomotor movement, encouraging levels, focus, balance and force.
Design a 30-second movement study.

Choreograph a movement study based on a selected piece of music. Encourage use of all
elements of dance and dance styles.

Have the dancers move within shapes or designs that have been generated by computer
technology.

Groups develop their own rhythm patterns using drums, rattles, sticks and bells; then have

them choreograph a movement pattern. Organize groups and create a “chance dance”; i.e.,
roll of the dice to determine the number of movements, sequences, people, etc.
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DANCE

Creative Approach

o [nterpreting
What is being communicated?

Questions: « What is the choreographer’s intent?
» How do the movements convey the meaning?
» What is the observer’s interpretation of the work?

Performance Objectives:
Learners will:

» Design a dance that communicates a meaning.
» Analyze the meaning of a dance piece.

Sample Activities:

Play a game of charades.

Sit in a circle and go to an imaginary box in the middle of the circle. Look in the box, pull
something out, and react to it. Group discusses reactions/emotions, and then all dance an
emotion. Advance into movement study.

Hand participants a colored piece of paper (use four or five colors). Then have
participants get into groups of matching color. In groups, discuss the color—emotions and symbols

it conveys. Design a 1- to 2-minute movement study conveying that color/meaning.

View an excerpt from an actual performance or video/disc and discuss meanings of the
work and how they were achieved. Choose a meaning and communicate it through choreography.

Interpret the meaning of a dance choreographed by classmates.
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DANCE

Creative Approach

w Evaluating

Were the goals achieved?

Questions: « What is the importance of evaluation?
» How does one evaluate goal achievement?
« What are the sources of feedback?

Performance Objectives:

Learners will:

» Demonstrate the level of success through self-
evaluation, the
facilitator and audience response.

» Synthesize the various responses and rework the
presentation.

Sample Activities:

Divide the class into two groups. Give each group a work to perform. One group takes the

Of the audience and the other group takes the role of the performer. Each group receives and
uses specific criteria for evaluating the other group. Each group experiences both roles.

Participants receive a certain task to be performed in front of a video camera. After
an evaluation of the performance at the appropriate level, refine and rework the task to

improve the performance.

View a video of a professional work by a noted choreographer. Analyze the work and
performance.

All






DANCE

Creative Approach

 Connecting

What connections can | make to dance?

Questions: » How does creative expression in dance help express feeling in
my life?
» How does dance help me know and improve myself?

Performance Objectives:
Learners will:

 ldentify and communicate feelings through dance.
» Investigate how dance influences life.

Sample Activities:
An “emotion” chart is looked at and feelings are discussed and put into motion.

Bring in a piece of art or music and, after discussion, have learners select a work of art or
music and use movement to describe their feelings.

Have learners choose an emotion, fit it to accompaniment, and present a 1-minute movement
study to the class. If dance does not convey emotion, the dancer must rework the activity.

View a dance on videotape; have learners discuss how it made them feel or react
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DANCE

Cultural/Historical Approach

w Percetving

How can dance be demonstrated in various cultures and time
periods?

Questions: « What are the unique characteristics of dance from
various cultures?

» Why do various cultures dance?
» How has dance changed through the ages?

Performance Objectives:
Learners will:

« ldentify characteristics of dances from other cultures
and time periods.
o Perform a dance from another culture or time period.

Sample Activities:

Watch a folk dance from a country under study. Discuss history, meaning and purpose; explore
skill-appropriate folk dances from the country under study.

Study a culture and observe dance patterns and steps, costumes and music. Learn a folk
dance from that culture; perform it in the community, dressed in appropriate costumes.

Find music indicative of a certain culture or time period. Following a study of that culture,
design a dance and costumes representing that country or time period.

Learn a dance or steps taught by a guest dancer that represents another culture or time
period.
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DANCE

Cultural/Historical Approach

o [nterpreting

How can dance in various cultures and time periods be
understood?

Questions: « How does dance reflect a culture or time period?
» How can dance in various cultures and times be
experienced?
» What is the social significance of dance in various
cultures and time periods?

Performance Objectives:
Learners will:

» Analyze and interpret dances of various cultures and
times.

» Explain the social significance of dance in various
cultures and time periods.

» Create a dance that captures the essence of another
culture or time period.

Sample Activities:

Invite members of an ethnic culture to discuss and demonstrate dance from their culture.
Also, guests could teach age/skill-appropriate dance steps, patterns, or dance.

Compare current social dance to the social dance of a different generation, and examine how
the dances interpret the differences of the two generations.
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DANCE

Cultural/Historical Approach

w Evaluating

Why is this experience significant?

Questions: » Why was this experience important in its time and/or why is it
important now?
» How is this experience important?
» What criteria can be used to evaluate dances in other
times and cultures?

Performance Objectives:
Learners will:

« |dentify the factors that make a dance important.

« Compare and contrast contemporary dance forms to
cultural and historic dance forms.

o Compare and contrast dance movement and form
between two cultures.

Sample Activities:

Invite an artist-in-residence or a member of an ethnic culture to spend a week or more in
school and encourage integration of dance, visual arts, music and theatre. Learners analyze and
evaluate the experience and then compare and contrast to their own culture and time.

View a musical dance from a different time period or culture, and discuss and analyze the
importance of dance in the piece. Compare and contrast it to a familiar culture or time, and

evaluate and analyze the different effects.

View a traditional and modern interpretation of the same work. Evaluate how the cultural
or historical period has affected the work.
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DANCE

Cultural/Historical Approach

 Connecting

What connections can be made to other times, places and cultures?

Questions: « What societal conditions have affected dance?
» How does dance reflect the concerns of society?
« What universal concerns are addressed in dance?

Performance Objectives:
Learners will:

« Identify the role of dance in society.

 Analyze how dance and dancers have been portrayed in
different cultures and time periods.

« Analyze social problems in relation to dance and create
a movement study.

» Choreograph a dance that explores social issues.

Sample Activities:

Show pictures of different styles of dance (e.g., MTV, ballroom, ballet, street dancing) and
discuss how they play a role in society.

Observe and discuss a performance that portrays issues of society for example; “Catherine
Wheel,” “Push Comes to Shove,” “Westside Story” or “Lamentations.” Create a demonstration
that explores one of the issues.

Compare dance forms between two different groups of people who live in harmony with
the land; i.e., Native American tribal dancing with Native African tribal dancing.

After viewing different kinds of dance from classical dance forms to ethnic and folk dances,
identify each dance form.

Examine the relationships between clothing styles and dance techniques in various
cultures.

Create a dance that illustrates a contemporary culture.
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DANCE

Critical Approach

w Perceiving
How are form and style used in dance?

Questions: « What is the value of technique/skill?
» Does technique/skill enhance or hinder creative
expression?
» How do the formal elements of dance distinguish one
style from another?
» How does a choreographer use the basic elements of
dance in choreography?

Performance Objectives:

Learners will:

Analyze how form is used differently in various dance
styles.
» Explain what role technique has in dance.

Analyze form in dance performances.

Identify the basic elements of dance used by a
choreographer in a work.

Sample Activities:

Choose one element (e.g., time, space, energy/dynamics) or technique/skill (e.g., turnout,
use of multiple turns) of dance to observe and analyze a professional dance performance.
Advanced dancers can then incorporate that element into a dance study and have teacher/class
evaluate the performance according to set standards.

Invite local college learners or dancers to your school to perform a self-choreographed dance.
Have learners write an interpretation of the dance. Choreographers can then discuss their work
and help learners build from the concept.

Present a movement pattern. Have learners develop the pattern into different styles or themes
and analyze which styles or themes were most effective.

Al7



DANCE

Critical Approach

o Interpreting

How am I reacting to this and why?

Questions:

What do | think this work is trying to portray?
Is this dance relevant?

From what perspective am | reacting to this?
Can | dance my reaction?

Performance Objectives:
Learners will:

« Identify the meaning of a dance at the basic emotional,
physical, or intellectual level.

« Create and perform a dance conveying an intentional
meaning.

« Interpret the meaning of an idea and create a dance to
reflect that meaning.

Sample Activities:

Respond to a dance or dance phrase by selecting an emotion from a chart that illustrates
different emotions.

Have learners select ideas of their own and create a movement phrase that will convey an
meaning.

Have learners watch a partner’s dance or movement phrase and interpret the meaning. The
learners transfer the meaning they interpreted into a dance of their own. Discuss interpretations.

Look at a variety of pieces. After interpreting the meaning of a piece, learners will transfer
to their own work and connect it to the larger community.
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DANCE

Critical Approach

w Evaluating

How might this experience be evaluated?

Questions: « How are criteria established and developed?
» What criteria would be used to evaluate this
experience?
» How do the criteria measure the work?

Performance Objectives:
Learners will:
» Evaluate a work using criteria they create.
» Explain and defend their evaluations.
Sample Activities:
Using levels as criteria, evaluate a dance performance.
Discuss ways to evaluate a dance performance or learner-designed study. Watch a
performance, and evaluate it based on the criteria. Assign new criteria, view the performance

again and re-evaluate it based on the new criteria.

View a dance performance. Research reviews, and discuss and analyze the printed reviews.
Then have participants write their own reviews.

Create a criteria chart to evaluate other classmates on an assigned-movement study. Have
class members evaluate one another using this chart.
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DANCE

Critical Approach

o Connecting

What connections can be made between dance and other fields of
study?

Questions: « What specific fields of study can be used to enhance the
dance experience?
» How can dance be integrated into other areas of study?
Performance Objectives:
Learners will:
» Incorporate dance into other fields of study and
interrelate other fields of study to dance.
» Take activities from other fields of study and create a
movement experience.

Sample Activities:

Create or dance the shapes of letters, numbers, or other symbols.

Choose a poem or quote and choreograph a dance or study to express or interpret the
meaning of the poem with music.

Select an image and bring the image to life.
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DANCE

Aesthetic Approach

t Perceiving

What aesthetic responses are evoked by dance?

Questions: « What are the key elements in dance that influence my
responses?

« What are the different ways | can look at this dance
that could change my perception?

Performance Objectives:

Learners will:

» Create a dance that influences response.
« Identify the elements that influence response after
viewing a dance from various perspectives.

Sample Activities:

Listen to different types of music. Discuss reactions to the music. Individually or in pairs,
*dance” their responses to the music and let participants determine the responses.

Listen to a classical piece of music that also can be found in a Disney movie (“The Sorcerer’s
Apprentice,” for example). Respond through movement. View the Disney movie version. Discuss,
analyze and have individuals create their own 1- to 2-minute study.

Use a contemporary dance/music video, and identify dynamics that communicate various
responses.

View a series of selected artworks or magazine pictures presented by the teacher. Assign class

into small groups and ask each group to dance what it feels after viewing a particular picture.
Present all group interpretations to the entire class.
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DANCE

Aesthetic Approach

w Interpreting
How does dance convey meaning?

Questions: « What patterns of movement contribute to the meaning?
» How does the environment affect meaning?
» How does the meaning of dance relate to celebrations
and ceremonies?

Performance Objectives:
Learners will:
« Analyze how meaning is conveyed by movement.
« Change the meaning of a dance by changing the
environment.

e Create a dance that relates to a celebration or
ceremony and discuss its meaning.

Sample Activities:

Give participants a word or feeling to express through movement. Combine different
movements into a “dance” statement.

Discuss the inspirational and cultural connections of folk and/or ethnic dances. Have learners
describe their own culture through creative movements.
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DANCE

Aesthetic Approach

w Evaluating

What is my response?

Questions: « How does this work affect me?
» Why is this work important?
« How does understanding emotions and feelings
influence a response?

Performance Objectives:
Learners will:
» Respond to a selected assigned activity.
» Respond to a selected activity through movement.

» Create a work displaying a response.
» Create a work combining responses.

Sample Activities:

The facilitator plays a piece of music that would evoke some kind of a response. The
participants express their responses to the piece of music.

Have learners select an approved accompaniment and create a dance that expresses
response to that accompaniment.

The facilitator assigns a response to the participants. Have learners create a dance that
reflects the assigned response.

Have learners create a dance production that communicates an emotional response. The
selected production enhancement should also reflect a response.

Have learners play music or a musical instrument from another country.
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DANCE

Aesthetic Approach

 Connecting
How does dance enrich my life?

Questions: » Why do people need to express themselves through movement?
» What is the relationship of dance and lifelong learning?

Performance Objectives:
Learners will:

« ldentify the kinesthetic needs of people.
 Explain how dance helps with self-expression.
« Summarize the effects of dance on life.

Sample Activities:

From these activities, have learners provide answers to the Questions: How long
can one remain immobile?

How long can one sustain movement? Through discussion, compare and contrast
physical response and the need to move. Have participants express their need to
move.

Use selected music to discuss and demonstrate how music inspires movement.

Discuss dance movements that would be familiar to a specific audience. Have
learners choreograph and perform a 2- to 3-minute dance designed for that audience.
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Introduction to Theatre

In an age of electronic media, why should teachers be concerned with-the goal that
every child in the state of Nebrosko should be provided with a school curriculum in
drama/theatre? ) , '

» From the Greeks to today. theatre has been an impor‘rd‘nf means for people to come
together and celebrate, understand and appreciate life. Ot all the arts, theatre most closely
mirrors our .‘doily lives, showing characters caught up in making crucial decisions and living
with the consequences. As Jacqgues says in Shokespeore’é "As You Like It":

All the World's a stage.,
And all the men and women merely players.
They have 'rhéir exits and their entrances.
And one man in his fime plays many parts . .

~If “all the world’s a stage.” then the stage and our classroom are expansive places
whe_ré we can explore all subjects with imagination and creativity through theatre.

Theatre provudes learners a means of crecmve expression. They can develop skills,
expand their imaginations and learn somefhlng about their world. They can “try on” different
characters: a young -person expenencmg war, or leaving home, or confronting prejudice.
Theatre provides an intensive Ieornmg expenence that involves the body. mind, emonons
and mogunoflon :

Drama educohon prepares young people for life experiences. provxdes a foundohon‘
from which the talented artist can frain for the profession, and creates a knowledgeable
audience for the performing arfs. Through theatre. leamers explore their own creative
solutions in mo‘rh',‘sc\ience, business, literature, music, visual arts, dance, and in life. Because
a theatre education enables learners to -explore their creativity and emphasizes the
imaginative side of education, the possibilities for those learners are endiess.
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Inquiry into Theatre

Theatre PERCEIVING | INTERPRETNG | EVALUATNG | CONNECTING
TECHNICAL | What basic How do What level of - | How do the =
"APPROACH components components of proficiency | knowledge and
o are.needed to | theatre express. | was achieved | skills used in
appreciate meaning? in the theatre | theatre assist
and partici- o .| event? individuals in
pate in a : everyday life?
- | theatre event? :
B4 |85 86 B7
CREATIVE: ‘How might one | How might - In what ways , | What links can_
APPROACH - | gain a new theatre help was the be made from
understanding - | people express theatrical this theatre
from a theatre | what they ' ‘process experience to
event? ~ | understand? effective? life?
B8 B9 - |ei0 |
CULTURAL/ | From what Inwhatways | What makes | How does this
- HISTORICAL perspective does this theatre | this theatre event relate to
APPROACH does one view | event reflect its experience other times,
a theatre time and- - ‘| important? 1 places and
-event?: | culture? . ' L cultures?
B12 _ B13 B4 . B15
CRTCAL | Whatcriteria | What is this work | Why does one | How do my .
APPROACH will be used to | trying to express? | choose “this” | criteria
o describe this - | Does it achieve | rather than compare to
) event? that? “that”? . | those of others?
B16 B17 B18 B19
- AESTHETIC - | What responses | What does this Why is this How does
APPROACH - | are evoked? mean to me? good? theatre change
' i ‘ lives?
,B20 B21 B22 B23
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Definitions of Learrling Process trom the Theatre perspective

P ETCEZUlTlg To undersfcnd what is sensed. We describe and analyze our thoughts and feelings
about the theatre event.

ITltBTprtl.Tlg.' To express what is understood. We ask how and what a-theatre event
-communicates.

Eval uatin g . To determine the worth of what is understood/expressed. We reflect on the quaiities
we value in a fheatre event or in art in general. '

Connecting: To find a relationship be’rwégn what is understood/expressed and life. We are
searching for those characteristics in theatre that communicate and relate to an individuat.

lDefinitionvs of APPT’OQCI’ZE S from the Theatre perspective

Technical: The components plus basic ‘skills and vocabulary of the theatrical work. Components

include the script, 'ocfo'r,'s'rcge‘, dudience and scenic elements,

Creatwe The process through which the artist and/or audience uses the components and skills to
create or reflect upon a theatre experience. This is an evolving process which requwes expenmen’rc‘non
with vatious components and techniques to create theatrical form and convey meaning.

Cul tural/H lStOTlCﬂl The way theatre relates to time, place and point of view. The meaning
of a theatre event is derived from its specific time and place. We are interested in how the artist, the
historical se’mng of-the artist, and the cul‘rurol content shape the form and meaning of the theatre

ever

Critical: The standards of measurement. used to classify and judge. We examine how effectively
basic components and skills are used creatively in a theatre event to evoke a response from an
audience and to connect to our persor"\ol experiences. ’

AESthEtiC.' . The way theatre experience allows response. feeling. imagination and action. This

‘approach enpourogeé individual emotional responses to theatre and links these responses to more
philosophical views of the human condition.
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THEATRE

Technical Approach
w Perceiving

What basic components are needed fo apprec:ate ‘and participate
in a theaire event?

Questions: » What are the parts of a play?
« How'do the parts of a play contribute to telling a stmy’
« What are the elements of a theatrical production?
« What are the parts of a performance space? )
» What skills aré needed to portray a character?
« What skills are needed to create an environment?

Performance Objectives:
Learners will:
« Demonstrate knowledge of a technical vocabulary and basic
information about the theatre.
. Recogmze/demomtmte skills of performance and production.

Sample Activities:

Read 2 story or consider a hxstorlcal moment; tramlate it into a: scnpt (e.g.. Reader’s theatre. mdw play
or drama) with emphasis on the dialogue. Perform it.

. View a live or taped performance. Identify the components that made up the production ( €.g.. actors, sets.
costumes. lights and audience). :

Srudy dialects. Write a-monologue using a specific dialect. Perform the monologue using the dialect.

Choose a historical character After researching the life and times of the character, create a costume for
that character. - :
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THEATRE

Technical Approach
o Interpreting

How do components of theafre express meaning?

QUESUOHS: » How does a play express meaning?
» How is meaning conveyed by the actor? Through design
elements?. Through text?
- What are the minimal components needed to express medmn;_,’

Performance Objectives:
Learners will:

» Demonstrate how verbal and nonverbal communication work
together to present a character.

- Explain what scenery and lights bring to a theatrical performance.

» Identify and analyze the ideas in a play.

« Explain how a play’s themes are transmitted through characters

" and plot.

« Explain how the archltectural elements of the perf‘ormance space
contribute to the production’s meaning.

» Identify various theatrical styles and how each expresses a
- different meaning.

Sample Activities:
Have each learner create a character of “a lion.” Discuss the different interpretations. How are they alike?
How are they different? What feelings were expressed? How were they expressed? Create another

character—e g.. 2 mouse, hon—tamer or gazelle—and express the same feelings. Dmcuqq how they were the
same.

Look at pictures or video excerpts from different productions of the same play. Compare how the design
elements were used. Discuss how these jmages affected the learner's understanding of the play.

Read a play. Determine the style of the piece. Select another style. How would the play chanoe if it were
produced in that style?
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THEATRE

Technical Approach
o Evaluating

What level of proficiency was achieved in the theatre event?

QLleSthHSI » How well could I be seen and heard?
» How well did the scenery make the theatrical experience
believable? -
- Were the costumes or.sets well built?
» How does my performance compare with others performmg the
same piece? -

Performance Objectives
Lecrners will:
» Analyze the strengths of a productlon s story actmty and scenic
. elements. .
« Identify dnd analyze strengths and weaknewes of thelr own work

and the work of others.
» ldentify levels of skills needed in productnon

Sample Activities:

. Divide the class into groups. Have each group perform the same short scene. Each group should
collaborate to establish a place through scenery. props and sound. Compare and contrast the scenes.

Have each learner identify an acting skill and write that skill on"a piece of paper. Put the papers in a
container and have each plck one at random and demonstrate the skill. Lead a group dxscusslon on level of
skills demonstrated.

After viewing a theatrical production or watching one on videotape, have leamners wnte areview in which
they express their ideas and opinions about the production.

Have the class read two plays. Compare and contrast the endings for logic and consistency of character.
Discuss with the class which ending is the more believable and why.’

Have the class build a piece of scenery or a costume. Compare with professwnally built scenery or
costumes -that you might borrow. Discuss the differences with the class.
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THEATRE

Technical Approach
n Connecting

How do the knowledge and skills used in theatre assist lndlwduals in
everyday life? .

Qu@Sthl’lSl » How do the elements of theatre relate to real life? .
» How does the character in a play compare to a real person? To
each learner?
« How might designing and building stage scenery help me
develop an appreciation for the visual arts?
« How does acting a role help a person to acquire seif-confidence,
discipline, poise and an understanding of others?

Performance Objectives:
Learners will:

« Discuss how life has playérs, costumes, makeup and setting—just
as a play has. : ‘
« Identify human traits they have vxewed and analyzed in a
character in a play.
« Demonstrate how de51gmng a stage set teaches one about the

- principles of design.
« Discuss how the knowledge and skills acquired in theatre can be
utilized in lifelong learning.
Sample Activities:

.Compare a character from a play or a. book with a real person. What pemonal qualities demonstrate
leadership? compassion? honor?

Use performance techniques to prepare for a job interview

Describe how the elements of lighting and setting-learned: in theatre can be used in one’s home?
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THEATRE

Creative Approach
w Perceiving

How might one gain a new understanding from a theafre event?

QUGSUOHSZ « How many ways can a character be created?

« How can different scenery and costume designs serve the

same play?

» How many ways can the director create focuq”
Performance Objectives:

Learners will:

- Experiment with various theatrical ways to convey an-idea.

« Explore multiple ways to describe a situation. -

-«-Explore how audience responses might differ.

Sample Activities:

Select a story, play or historical event. Challenge the class to use nontraditional materials to design
costumes or prop possibilities for a character. Have learners explain their choices to the class.

Look at slides or pictures of several paintings noting how each artist achieved focus. Ask each leamner to
“block” a short scene using these ideas. Discuss what was learned from the paintings. -

Decide on a situation. Begin an improvisation and-have different audience members join.
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THEATRE

Creative Approach

w Interpreting

How might theatre help people express what they understand?

Questions: » How are different meanings presented?
» How do symbols and metaphor convey meanmg’
» How is subtext expressed?

Performance Objectives:
Learners wiil:
« Identify how verbal and nonverbal communication work to
express intent.

. Idenpif‘y how the themes of a play or production are revealed.
« Synthesize how the elements of a play evoke a personal response.

Sample Activities:

Pantomime an everyday activity. Add words to this activity and present it again. Explore’ the sumlarmeq
and differences between these two presentation$ in expressing meaning.

- Choose a character from a play. Transform the character into a different creature; e.g.. a dog, a cat, a lion.
Leamers will support their choices through writing, speaking and debating.

Consider several plays read by the class. Discuss the themes and decide if they relate to each other.
Demonstrate the correlations.
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THEATRE

Creative Approach
v Evaluating

In what ways was the theatrical process effective?

Qu@Sthl’lS: - Does this piece have artistic merit?
» Do all of the technical aspects seem unified?
« Could the work be changed to make the artistic experience more
effective? .

Performance Objectives:
Learners will:
» Develop criteria for self and group evaluation.
» Demonstrate self-evaluation skills.
+ Demonstrate group evaluation skills.
« Critique each learner’s collaboration.
Sample_.Activities:

Improvise a scene. Discuss each-person’s contribution.

. Have each learner keep a journal during a production. Learners record their thotghts on their personal
-chonces how conflicts were resolved and how the collaborative process worked. ‘

Perform a scene. Critique the scene based op selected criteria. Revise and perform the scene.

. Divide the class and assign each group to design a specific area (costumes, lights, sets, makeup) for a
musical. Discuss how much collaboration must take place to have a unified production. Lead a class evaluation
on the extent to which the collaborative process succeeded.

Leamners will write a play together as a class pro;ect‘ Start by sharing ideas in a large group. Then have
learners work on the play as individuals. After completion of the written play. ]eamem will analyze the wntmg

process first as a group activity and then as an individual activity.

Evaluate an improvisation to determine how well the characters used the different creative elements of
fluency. flexibility. originality and elaboration. : :
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THEATRE

Creative Approach
w Connecting

What links can be made from this theafre experience fto life?

QUGSUOHSZ » Do I identify with any characters in this play?
« What themes in this play give me insight into my life?
* By performing, what do I learn that can be used in life?
» How does this reflect society?

Performance Obijectives:
Learners will:

« Compare and contrast situations of characters with their own
lives and the lives of their friends. :

« ldentify-knowledge and akxlls gained from reading, v:ewmg or
performing..

« Explore various characters in a play. Incorporate hfe skills that
help strengthen the portrayal of the character. :

Sample Activities:

Tn a play or book that the learners have read. discuss what characters are most and least like them. Have
learners write a letter to one of these characters asking questions about decisions the character has made. Then
have the learners answer the letter as if they were the character. - :

Discuss the theme of a play assigned for class. Have leamers translate the theme into a philosophy of their
lives. Have them -edit this philosophy to one sentence or phrase and make a poster that states this philosophy.
Have them sign their name as creator of this work. Place the poster somewhere in the classroom. Be prepared
to discuss the ideas with your class when asked to do so.

Ask the-principal to come to your classroom for a performance by the leamners. After the performance,

explain to the principal what valuable skills have been gained from performance and evaluation and indicate
why theatre is essential to the learners’ education and lives.
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THEATRE

Cultural/Historical Approach
w Perceiving

From what perspective does one view a theatre event?

Questions: + What context would reveal this theatre event?
+ What purpose does theatre serve in a culture?
» How do culture and tradition shape theatrical structure and style?
» How do audiences define a play’s meaning?

Performance Objectives:
Learners will:
« Discuss theatre’s beginnings and development.

* Recognize importance.of audiences in determining meaning,
« Recognize relationships between theatre and cultures.

Sample Activities:

Imagine and perform the ways theatre possibly began.

Divide the class into groups. Assign each group the task of creating a ritual celebration based on class
studies (e.g.. birthday. revolution, Kwanzaa Day). Each group will share its ritual with the rest of the class.

‘Have the class discuss the similarities and differences of each-group’s ritual.

Use Lamb’s “Tales from Shakespeare” to tell the story of Hamlet or Macbeth. Compare how the play was
received by audiences of the 16th century and audiences of today . .

Develop a visual time line to show major periods of theatre.
Acting companies often give voice to plays of social significance. Divide the class into two acting

companies, and have each develop a philosophy and select plays to fulfill that philosophy. Have each company
defend the plays it has selected based on its philosophy. :
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THEATRE

Cultural/Historical Approach
 w Interpreting

In what ways does this theatre event reflect its time and culture?

QUGSUODSZ « What historical and cultural elements make theatre significant?
» Describe what makes a “classic.”

« How has the experience of attending plays changed through
time?

* How do different, cultures use elements to €Xpress
ideas/emotions?

* How has theatre rcﬂectcd hlstorlcal and social changes?

* How do different cultures use scenic elements to express their
ideas and emotions?

Performance Objectives:
Learners will:
* Demonstrate how the theatre reflects culture.
* Recognize what makes a classic stand the test of time.
* Demonstrate how their present culture is reflected in theatre.

Sample Activities:

Followmg a production or reading, have learners rewrite an m1portant scene using another culture or point
of view. ‘

Have class members create masks based on their culture. Compare wnth pictures of masks of other cultures.
Discuss what the masks tell us about these cultures.

Identify a culture (real or fictitious) and have leamers speculate what its theatre was/will be like.

What would theatre be like in the “Star Trek” culture? How will television, film, video games, computers and
virtual reality affect the future of theatre?
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THEATRE

Cultural/Historical Approach
v Evaluating

What makes this theatre experience important?

QU_GStiOI’ISI « What makes this play important today?
» Why was it important in its time?
« How would audiences respond to this play today"

Performance Objectives:
Learners will:
» Analyze a play from another time and culture.
« Explain why a play was enjoyed by its audience. .
« Explain whether this theatrical expenence is important in our

time and culture.
« Discuss how the culture is affected’ by various social issues.

Sample Activities:

' Have the learners read several fables from other cultures. Improv1se these. Evaluate the importance of the
fables to their culture and to ours.

Read the play “The Diary of Anne Frank.” Discuss its value today as a document of human experience.
Prepare a questionnaire for the audience of your next production. Work with the class in deciding the

questions to ask about whether the audience enjoyed the experience and if they thought it worthwhile. Have
the class hand out, collect and tabulate the results. Lead a. discussion on what the results mean.
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THEATRE

Cultural/Historical Approach
 Connecting

How does this event relate to other times, places and cultures?

QUQSUOHSZ « ‘What societal concerns have affected the making of theatre?
» How can a play serve as a record of its culture for future
societies and what continued impact might it have?
+ How does a play reflect the concerns of its own socjety?
« What universal concerns are addressed in plays?

Performance Objectives:
Learners will:

« Demonstrate ways in which plays conﬁm1 or challenge -
societal values.-

* Identify. societal condmom that mwht affect the makmg
of theatre. -

» ldentify and trace universal themes in plays across- dlfferent
cultures and times.

Sample Activities:
Read three or four versions of the “Cindereila” or “Red Riding Hood™ stories from other cultures; e. g.
Japancse (“Lon Po Po™). Modern (“The Paper Bag Princess™), Brothers Grimm. Walt Disney. Discuss how

cach version reflects the culture when written.

- Study the play “Romco and Juliet.” What are the problems in reading and performing this play for modem
audicnces? View a modern film of the play. How does it solve these problems?

Following the study of a specific historical period. write a short script based on your rescarch. Perform
the script. How does this play relate to people today?
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THEATRE

Critical Approach
w Perceiving

What criteria will be used fo describe this eveni?

Questlonsz » What are my expectations? Were they met?
« Does this work hold my attention? Why or why- not‘7
« Is this work significant and why?
» Why has this work been successful?
« Will it continue to be successful? -

Performance Objectives:
Learners will:
» Develop and apply criteria to evaluate a performance.
« Constructively critique their own work including
collaborative efforts. : '

- Exhibit appropriate vocabulaly and communication sknlls
in criticism. -

Sample Activities:
Brainstorm criteria for a successful performance of a play (e.g., volume, diction. focus and presence).

After viewing a production, have learners write critical reviews as if they were reporters. Comment on the
story, acting and scenery based on criteria that fit the local community.

Read a critical review of a play or movie the learners have seen. Have leamners identify cntena used in
the review. Have learners compare their criteria with those used by the reviewer. -
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THEATRE

Critical Approach
o Interpreting

What is this work frying to express? Does it achieve that?

QLIQSUOHSZ » How do I react to this performance? Why?
» How well did the work communicate its story and meamng’
» Were the levels of meaning in this play clearly presented?
+ Did I understand the performance? What helped and hindered my
understanding of the performance?
* How does a person know that an audience is understanding what
is being communicated? -

Performance Objectives:
Learners will:
Analyze and articulate what they hdve gleaned from a
theatre experience.

'Descnbe how metaphor and symbohsm help convey layers
of meaning. : .

Sample Activities:

Divide the class into groups. Have each group act out a favorite story Discuss with the class what worked,
what didn’t and why. .

. Discuss in a group each learner’s favorite: actor/actress. How does one’s acting bring mearing to a
character and a performance? - ‘

Analyze the designs for a certain production, and dlscuqs how well the visual elements aided in an
audience’s understanding of the story.
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THEATRE

Critical Approach
v Evaluating

Why does one choose “this” rather than “that”?

QUQSUOHSI » What qualities do audiences value in a theatre event?
» How do the choices made affect the piece? :
» How are the elements of theatre used together to create
this production’
» How does knowledge of a particular style or movement help me
to understand and appreciate this work more”
» Are these valid criteria for judging the work? -

Performance Objectives:

Learners will:

» Develop criteria for judging theatre.

« Articulate how theatrical eléments used well together help to
create style. ' .

-+ Describe several different qtyles of theatre, especially thoﬁe that
challenge conventional definitions. Apply thelr criteria
to each of the styles

* Determine whether or not the criteria are valid?

Sample Activities:

Divide the class into groups. Have each group-perform the same scenario. DISCUS§ how the choices made
affect the completed work. :

Design two different costumes for one character, and discuss the criteria used to evaluate each one.

Show the class videos of two musicals from two different time penods DrscuSq the differences in style
between the two. Identify elements that date a production.

Following a performance, have a discussion of what was felt to be the original intent or message. Could
the director have made different choices? -

Ask the class to develop criteria to judge theatre. Show the class videos of different styles of theatre. Have
the leammers apply their criteria. Evaluate criteria as to their validity.
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THEATRE

Critical Approach
o Connecting

How do my criteria compare fo those of others?

Ques’a ons: » How do standards learned in theatre relate to those learned
in life situations?
 What cultural standards are used to evaluate a theatrical
experience?
» How do my standards compare to standards of the past or the
present? .

Performance Objectives:
Learners will:
» Identify standards in theatre that relate to those in other fields
of study.
» Identify how their criteria for evaluatmg a theatrical experience
-are drawn from other kmds of* expenences in their lives: e.g..

- television. sports.
» Articulate how their criteria are drawn from the past.

Sample Activities:

Improvise a scene about a situation the group has seen or experienced in your school. Discuss how this
situation is viewed by each participant. '

Ahalyze how one’s experiences influenced his/her reaction to a current popular movie. .

Choose a play. Discuss the themes. If this were turned into a visual artwork. a dance, or a piece of music,
what criteria 'would be used to judge the latter? Are the criteria the same as for judging a play?

~- Keep a journal on actors you have seen in plays, television and movies. How effective were the actors in
creating believable-people? What criteria were used to make the evaluation?
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THEATRE

Aesthetic Approach
w Perceiving

What responses are evoked?

Questlons: » How does a performance engage the learners intellectually.
physically and emotionally?
- How does theatre make me more aware of myself and my
relationship to the world?

Performance Objectives:
Learners will:
« Describe and analyze how theatre stimulates an audience
emotionally, mtellectually and physxcally _ ’
» Describe how theatre makes people more aware of others and
of self. , _
Sample Activities:
After viewing a production. learners will communicate their reactions through another art form
Prepare a ‘questionnaire concerning why people go to see live theatre or to- movies. Distribute these
questionnaires at a local event. Tabulate the answers and prepare a repon that best describes the responses
gathered. )
Listen to the musical selection “Peter and the Wolf.” What is the conflict inside the wolf? What motivates

him? Improvise a dialogue among the leaers stating all the issues with which wolves have to cope in today’s
society. Let the class become the community. What are learhers™ reactions to the wolf’s character? -
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THEATRE

Aesthetic Approach
w [nterpreting

What does this mean to me?

QUGSthHSI » How did I respond?
« How does the work help me look at myself in a new way’
« How does life affect theatre? How does theatre affect life?
+ How does the collaboration between audience and performer
_ affect the creation of meaning in the theatre?

Performance Objectives:
Learners will:

« Compare a live theatrical experience with v1ewmg a film,
listening to radio, or reading a book.

« Identify various levels of meaning in a theatrical work.

» Articulate the various waye theatre can lead to creative self
expression and personal meaning.

« Articulate the importance of diversity in the making,
interpretation and evaluatxon-of theatre (e g gendel multlcultural
and nontraditional).

Sample Activities:

Have learners pick a special moment from their lives that involves self and others. Image a picture of this
‘moment. Think about why learners chose that moment, how they felt. and how they thought the others might
have felt. With partners, create a living picture of that moment. Share it with the class. Discuss what is
happening in the picture. Describe how the characters are feeling. Explain why certain conclusions were
reached. .

View a video/film/production. Describe how it created meaning and form. Identify the various levels of
meaning. Could this work help people deal with problems? Explain.,

Choose an incident common to the participants. Divide into small groups to discuss what happened. Have
each group re-enact what happened. Compare the presentations. What similarities were there7 What
differences? Why? : .

- Choose an incident from the news. Re-enact the incident. Discuss how interpretation might be shaped by
prejudice, ignorance or viewpoint.
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THEATRE

Aesthetic Approach
w Evaluating

Why is this good?

Questions: « Who says this is good?
+ Was this a success?
- What does success mean: Fmanmal‘? Personal? Socwtal impact?
~ Test of time? :
» What did I leam? -
» How strong are my feelings? -

Performance Objectives:
Learners will:

« Develop personal criteria for evaluating theatre.
« Develop a personal definition of agsthetic responses.
« Articulate the philosophy of a theatrical work.

Sample Activities:

View taped segments from various television progmms Decide on criteria for evaluation before ranking
the programs.-

Develop a chart to be placed on the wall of the classroom that represents evaluative points of view (e.g.,
financial. personal. social. critical and historical). During tlie year, as learners view theatrical presentations,
have them make an appraisal of each performance from these points of view. Huld frequent discussions durmg
the year. As the discussions and time progress. learners can reevaluate the performances.

Brainstorm a list-of favorite television shows. Discuss. Why is a particular show'popular? Do adults
approve of this show? Is it important that other people like it?

In small groups, review various definitions of aesthetics from art and music. Have each group collaborate-
on a definition of aesthetics. Share and discuss.
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THEATRE

Aesthetic Approach
o Connecting

How does theatre change lives?

QUGSUOHSI « How does reading, radio, film, or stage production affect my
personal emotions, ideas and opinions?
« How does theatre provide occasion for celebration and festival?
» How does theatre challenge one to social action?
» How does theatre affirm and challenge social mores?

Performance Objectives:
Learners will:

« Articulate how attending a performance provides them with a
- sense of an occasion, a place to celebrate.
. Express personal emotions, ideas and opmlom through
. participating in a theatre actmty
« Explain how a play affirms or challenges their sometal or
personal values. b
« Discuss how persuasion techniques learned in the theatre are used
"in the media and politics.

Sample Activities:

Plan for the entire class to attend a school play or movie together. Have the learners discuss the value of
such a group activity instead of attending a play or movie alone.

‘Through the use of puppetry, re-enact a situation. Include multiple points of view or involve the audlence
in selecting how the characters resolve the issue.

- Improvise a scene about a highly publicized school issue. Create a television script from this improvisation;

produce it on videotape. Compare and contrast the actual event with the televised production. Discuss the
televised production's merits and weaknesses. :
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Introduction to Music

The study of music in our nation’s schools has a long and proud tradition dating
back to the inclusion of music in the curriculum of the Boston Public Schools in 1838.
Today, virtually every school in the United States includes at least some music instruction
in its curriculum. Why has music been included in the curriculum? Perhaps it is because
society recognizes that an education in music has provided and will continue to provide
the individual with powerful tools for living in a changing world. Foremost among these
powerful tools are: (1) an outlet for creativity and self-expression; (2) a catalyst for the
learning process itself; and (3) a unique perspective for knowing about the world and
understanding one’s self.

First, music provides an outlet for creativity and for self-expression. Musical
performance, composition and improvisation can enable individuals to express their
noblest thoughts and feelings. The process of making and creating music engages the
imagination. It allows individuals to assert their uniqueness. These outlets are
particularly important in today’s technology-oriented society. In music, as in life, there
are often no clear or “right” answers to questions that are nonetheless worth asking;
e.g., can this musical phrase be made more expressive by making it louder or softer? In a
world inundated with “factual” information, an education in music gives students an
opportunity to explore subjectivity as a viable way of responding to their world.

Not only does the study of music provide an outlet for creativity and self-
expression, it can serve as a catalyst for the learning process itself. When students are
engaged in the skills-based discipline of making music, they must encounter their
strengths and weaknesses in a very authentic way that differs greatly from the abstract
learning, which occurs in other disciplines of the curriculum. Success in the development
of musical skills and literacy brings excitement and exhilaration to the learning process.

Not only are musical skills and understandings reinforced by this success, but
students become increasingly interested in the learning process. They build “the bridge
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between the verbal and nonverbal, between the strictly logical and the emotional, to
gain an understanding of the whole” (National Standards 6). In brief, the job of
learning music is real, transferable and powerful.

Finally, and perhaps most importantly, the study of music provides a unique
perspective for knowing about the world and understanding one’s self. To sing the
“Hallelujah Chorus” from Handel’s “Messiah” is to know and to experience one kind of
beauty; to play Mussorgsky’s “Pictures at an Exhibition” is to experience a different array
of power and feelings. Musical encounters such as these unlock “transcending
dimension(s) of reality. . .provid(ing) bridges to things we can scarcely describe, but
respond to deeply” (National Standards 7). Music exalts the human spirit; it transforms
the human experience.

In summary, opportunities for developing creativity and self-expression, for
comprehending and valuing the learning process, and for understanding the human
experience are among the many ways in which the study of music contributes to the
education of our nation’s young people. The value of these opportunities provides strong
rationale for the study of music to have a major role in the educational process in the

next century.
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Inquiry into Music

Music PERCEIVING INTERPRETING EVALUATING CONNECTING
TECHNICAL What skills/ How do the skills What degree of How do advancing
APPROACH language are and language of proficiency was musical skills

needed to music achieved? encourage lifelong
participate in communicate? learning?
performing and

listening to

music?
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CREATIVE How are the basic | What is this music | Is a musical What does this

APPROACH elements of music | communicating? message message
used creatively? conveyed communicate to the
effectively? individual?
Cc11 C12 C13 C14
CULTURAL/ From what What does the Does the music What connections
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APPROACH style expressed? context of its time | today, yesterday | other times, places
and place? and/or for the and cultures?
future? Why?
C15 c16 Cc17 C18

CRITICAL Are the basic How well does this | What is the value | Are meaningful
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AESTHETIC How are the Why does this How does music How does music

APPROACH senses involved in | music evoke a relate to the relate to life?

responding to
music?
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Definitions of Learning Process from the Music perspective

Perceiving: Perceiving is the process by which one analyzes the aural elements of
music. Through perception, we “develop sensitivity to the expressive qualities of music,”
we increase our “aural awareness,” we “encourage musical responsiveness,” we deepen
our involvement with the music, and we “promote understanding of the nature and
structure of music.” Perception is “the first step in musical learning.” It is the
foundation of musical discrimination. Through discrimination, we acquire and develop the
skills that are basic to competent musicianship: pitch and rhythm discrimination, musical
literacy, sensitivity to expression and an appreciation for proficiency (Visual and
Performing Arts Frameworks for California Public Schools).

Interpreting: It is through interpreting that we ask how and what music
communicates. We examine a musical source to determine its meaning both in reference
to its original context and its ability to generate a reaction in our time. Music may be
interpreted in the cognitive, the affective and the psychomotor modes. As we examine
musical elements, we also consider how musical sounds make us feel. Just as literature
and the other arts are powerful communicators, music serves to convey both ideas and
feelings through its vocabulary of pitch, rhythm and harmonic colors.

Evaluating: Through evaluation, we reflect on the significance of the music. We
assess the quality of the musical message. We also accept the responsibility of examining
the merit of the musical work. Does this music still have significance today? How does
this music relate to the individual? What degree of proficiency was achieved? These
questions are important facets of evaluation. We also examine our own music making for
expressivity, proficiency of conveying the intended message and competence in applying
our musical skills to the tasks of recreating or creating a piece of music. Both internal
and external evaluations are necessary in remaining faithful to the ideas of the composer
and the needs of the music.

Connecting.‘ When we consider how music relates to life, we are making
connections. Those connections may be drawn from personal experiences; or we may
consider other times, places, or cultures. We are searching for those characteristics in
the music that communicate and relate to the individual. Connecting requires
understanding, applying, analyzing, and synthesizing ideas and concepts. Connecting
encourages students to find and solve problems, thereby advancing musical skills and
encouraging lifelong learning.
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Definitions oprproacheS from the Music perspective

Technical Approach: The technical approach is concerned with the rudiments of
music. Building skills and developing proficiencies are of great significance for both beginning
and advancing musicians. Moving from understanding and application to the higher level of
analysis, evaluation and synthesis are vital to developing technical competence. The language
and skills of musicianship are the primary tools of all the other approaches.

Creative Approach: In this approach, the basic elements of music are explored. The
use of improvisation and manipulation allows the student to discover both traditional and
novel relationships. Experimentation with the basic elements of pitch, rhythm, harmony,
tempo, dynamics, articulation, styles and sound sources, both alone and in various
combinations, gives the students problem-solving and decision-making opportunities. Being
creative requires the building of a solid, fundamental pallet of skills, which are drawn from in
the creative process. Learning to be creative involves both convergent and divergent thinking
opportunities and the capacity to feel comfortable in an evolving process.

Cultural/Historical Approach: This approach examines the perspective of a
musical work. The meaning of a piece of music is derived from its particular time and place.
Music elements are used to express specific ideas that represent life occasions such as a
harvest, a wedding, death, war and patriotism, or identification with a particular group. As
we seek to uncover what significance the music may have for us today, we are also looking
for clues which allow us to make connections with the music of other times and cultures.

Critical Approach: Using the basic elements of music, the basic vocabulary of music
and an understanding of the music’s perspective, we examine how effectively the basic
elements of music are used in a specific musical work. We interpret the music's effectiveness
in evoking a response from the listener/performer, and we examine how this music connects
to our personal experiences. The most important function of the critical approach is in the
determination of the value of a musical work. Does this music have value in and of itself?

Aesthetic Approach: This approach encourages individual emotional responses to
music. The very essence of a musical work's meaning for the individual is based upon the
strength of qualities the music possesses and the ability of the individual to perceive those
qualities. “How does this music relate to life?” becomes the key question of musical
aesthetics. How are the senses included in the response to this music? Why does the music
evoke a reaction? How does music relate to the individual? These are all questions which
guide the examination of the music's aesthetic value. Perceiving, interpreting, evaluating and
connecting are the processes by which we determine the aesthetic value of a piece of music
for both the present and for posterity.
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These five approaches all share in the processes of perceiving, interpreting, evaluating and
connecting. The study of a musical work may be approached from many vantage points.
These five processes are designed to encourage new ways to think about instructional
approaches to teaching music. They are not mutually exclusive. The richness and vividness of
these approaches exist in the many characteristics that they share and in how they overlap.
Just as great music is filled with variety, music education must not fall into a methodological
malaise, which may reduce its effectiveness. When experiencing any work of art, one must
look for freshness and unpredictability; then the reaction to it will be enhanced and enriched.
These approaches represent many perspectives from which to view the study of music. We
encourage you to search for a new perspective to give to yourself, your students and your
teaching. Music is an opportunity to examine other times, places and cultures. Your journey
must be new and exciting for the sake of each new face you welcome into your classroom.
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MUSIC

Technical Approach

to Perceiving

What skills/language are needed to participate in performing and
listening to music?

Questions:
o What are the basic elements of music?
« What techniques are necessary to
perform music competently?
« What vocabulary is needed to
describe musical events?

Performance Objectives:
Learners will:

o Demonstrate appropriate technical skills for
their particular voice or instrument.

o Demonstrate a knowledge of the formal
elements and appropriate vocabulary of
music.

o Demonstrate a basic understanding of
musical notation.

Sample Activities:

Provide opportunities that allow learners to translate music from sight to sound and sound to
sight using iconic or symbolic (traditional) notation.

Develop a music dictionary using age-appropriate terminology including technology and
terms from other cultures.

Demonstrate vocally or instrumentally, or through the use of music games (e.g., "Jeopardy",
football, basketball), or movement, the definitions of musical terms.

Using CD-ROM software, examine a piece of music with respect to how the basic elements
of music are used.
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MUSIC

Technical Approach

to [nterpreting

How do the skills and language of music communicate?

Questions:
« What sounds are used to communicate in
music of various cultures?

Performance Objectives:
Learners will:
o Describe technical accuracy, style, phrasing,
etc., appropriate to specific musical work.
o Explain the communicative properties of
music in various world cultures.

Sample Activities:

Perform a composition with appropriate style, phrasing, technical accuracy, expression,
dynamics, tempo, etc., so that it communicates with an audience.

Listen to examples of music of various cultures (e.g., African talking drums, Alpine horns,
folk songs, call and response) and examine how communication may occur.

Perform a piece of music changing some of the elements of the music (e.g., tempo and
loudness). How do these changes affect the message?

Examine the musical sounds now available through technology (e.g., synthesized
accompaniments).

C8



MUSIC

Technical Approach

w Evaluating

What degree of proficiency was achieved?

Questions:

Performance Objectives:

How do my performances compare with other
performances of the same work?

How does reflection on one's performance influence
musical self-concept?

How does my personal understanding and experience with
a musical selection affect my ability to interpret it?

Learners will:

Sample Activities:

Devise specific criteria for making informed critical
evaluations of the quality and effectiveness of a piece of
music.

Apply the criteria to their own performances and the
performances of others.

Sing/play a piece of music using several different interpretations (e.g., change tempo,

dynamics, articulation, etc.).
for the choice.

Chose the most effective rendition and provide a rationale

Listen and compare various performances of the same piece. (Learners will identify the
instruments or ensembles used, tempos performed and dynamics. They will tell which

they like and why.)

Evaluate a performance using audio/video taping.

MUSIC
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Technical Approach

w Connecting

How do advancing musical skills encourage lifelong learning?

Questions:
o How do these skills benefit individuals in music activities
after graduation?
e How do these skills benefit individuals in non-music
activities after graduation?

Performance Objectives:

Learners will:
o Demonstrate increasing technical proficiency on an
instrument or with the voice.
e Develop a larger and more varied repertoire of music.
o Develop a positive attitude to engaging in musical activities
outside of school music groups.

Sample Activities:
Perform an etude or song at an increasing degree of proficiency (technical and expressive).
Attend performances or view a videotape of soloists/ensembles that are new and unique to
each learner's performance medium. Explore the arts culture of your community (e.g., ethnic

festivals, folk art, arts and craft fairs).

Prepare an audition piece for a community ensemble/production.

C10



MUSIC

Creative Approach

w Percerving

How are the basic elements of music used creatively?

Questions:
e How are the basic elements of music manipulated to create
unity and variety in a musical work?
e What makes two performances of the same musical work
different from each other?

Performance Objectives:
Learners will:

e Improvise/create melodic and rhythmic patterns with a
variety of sound sources.

o Demonstrate appropriate compositional skills/styles with
imagination.

Sample Activities:

Create a single, personal system for notating pitch and rhythm.

Play/sing melodies in a question-answer format. Manipulate the elements of traditional and
multicultural music in a creative manner (e.g., alter the rhythm of a given song to create an
accompaniment that could be played on rhythm instruments).

Use a computer musical composition application such as "Deluxe Music Construction Set" or

"Instant Music" to explore how changes in the basic elements of music affect unity and variety in
a musical work.
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MUSIC

Creative Approach

wInterpreting
What is this music communicating?

Questions:

e How does the composer communicate the picture or
story line of the music?

o How may the elements of music be manipulated to
change the message of the music?

Performance Objectives:

Learners will:

o Improvise vocally or instrumentally over a given

melody.

e Interpret a piece of music through
narration/illustration.

e Compose and arrange music within specified
guidelines.

Sample Activities:

Use instruments, voice and "found sounds" to create a piece of music on a certain theme (e.g.,
weather, a machine, an emotion, an animal).

Listen to an excerpt of music and create a narrative. Then use dance, pictures, or instruments
in place of words to perform the story.

Use a familiar tune as a basis for improvising vocally or instrumentally.

Select a piece of program music (music based on a story or picture) such as "Pictures at an
Exhibition," "Sorcerer's Apprentice," or "The Nutcracker" and create new music that expresses
the picture or story line.

Using a standard jazz tune (such as "Blues Walk"), have the learners play or sing the melody
in unison with the rhythm section and then have the learners improvise individually using the

melody and chord structure of that song.
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MUSIC

Creative Approach

v Evaluating

Is a musical message conveyed effectively?

Questions:
e How does the music's title influence one's sense of
anticipation about the message?
o What alternate titles could be suggested for a selected
musical work?

Performance Objectives:
Learners will:

e Describe what messages or emotions are
communicated after listening to a piece of music.

e Describe how manipulating the basic musical
elements may alter the message.

o Explain how the creative elements of music become
powerful vehicles for communicating past, present
and future messages.

Sample Activities:

Play examples of music and let the learners decide a title for what was heard. Compare their
selections with the actual titles.

Attend a performance or view a video concert and write a personal narrative on what message
the music conveys.

Play examples of music and let the learners decide a title and/or function for what was heard.

Compare their selections with the actual titles and or functions (include music from various
cultures). Refer to this cell in Section E for a listing of possible music examples.
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MUSIC

Creative Approach

w Connecting

What does this message communicate to the individual?

Questions:
e How do musical messages compare among
different individuals?
e How do different composers treat the same
theme (e.g., French Revolution through
Beethoven's "Eroica")?

Performance Objectives:
Learners will:

e Analyze music of various cultures as a vehicle for
communication.

o Develop criteria for audience behavior in various
types of concert settings.

o Identify pieces of music which express strong
messages.

o Identify musical works which have a strong
personal significance to an individual.

Sample Activities:

Listen to examples of music from different cultures such as "Teaching the Music of the
Hispanic Americans" (MENC Video Resource #307 1) or "Global Meditations;" The Relaxation

Company; Roslan, New York. Discuss what messages the piece communicates.

Discuss how audience behavior is indicative of what message the music is conveying and why
that behavior may or may not be appropriate.

Listen to examples which express a strong message from the composer and identify the
message.

Bring in examples of music that have a strong personal significance and explain that personal
connection.

Use learner-generated verbal or printed pro-ram notes to connect with the audience in a
performance.

Have learners make a verbal presentation of a music selection as if they had written it.
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MUSIC

Cultural/Historical Approach

0 Perceiving

From what perspective is style expressed?

Questions:
e How is style in music used to express
perspectives of life stages, ceremonies,
history, nationalism, spirituality and nature?

Performance Objectives:
Learners will:

e Identify aural examples of music from
various historical style periods and cultural
perspectives.

o Explain the function of music in the
ceremonies of various cultures.

Sample Activities:
Create through sounds and/or movement a piece of music for a ceremony or special occasion.

Listen to an example of a patriotic work such as Sousa's "Stars and Stripes Forever." the
Canadian National Anthem, or "Lift Every Voice and Sing," and a movement from a symphony
such as Beethoven's Fifth Symphony, Mozart's Fortieth Symphony, or Sibelius's "Finlandia."
Have learners determine what function each work serves?

Use technology to create ceremonial music. Re-enact an historical time through music.

Identify how the basic elements of music are arranged to represent the perspectives of life
stages, ceremonies, history, nationalism, spirituality and nature. Listen to how the elements are
used stylistically to represent those perspectives (e.g., Bock's "Fiddler on the Roof," Handel's
"Water Music," Tchaikovsky's "1812 Overture," Smetana's "Moldau," the Benedictine Monks of
Santo Domino De Silos, "A Cry From the Earth," Music of the North American Indian,
Folkways Records FA 37777, and Stravinsky's "Rite of Spring.")
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MUSIC

Cultural/Historical Approach

w [nterpreting

What does the music mean in the context of its time and place?

Questions:
e How is musical interpretation influenced by historical
contexts?
e How is musical interpretation influenced by cultural contexts?

Performance Objectives:
Learners will:

e Describe distinguishing characteristics of musical styles that
represent various cultures and historical periods.

e Identify the musical characteristics of an unfamiliar example of
music and classify by style.

o Identify by characteristic, classify by style, and explain
verbally the meaning of the music in its time and place.

Sample Activities:
The learners will generate a glossary of world music terms that fit the examples being studied.

Listen to examples of music from different times and cultures and describe distinguishing,
characteristics of the musical style.
For example:

Oratorio Chorus ("The Hallelujah Chorus" from Handel's "Messiah")
English Madrigal ("Sing We and Chant It" by Thomas Morley)
Spiritual ("Go Down Moses")

Symphony ("Surprise Symphony" by Haydn)

Ballet ("Appalachian Spring" by Copland)

Ragtime Music ("Maple Leaf Rag" by Scott Joplin)

Be Bop ("Donna Lee" by Charlie Parker)

Indian (Sitar by Ravi Shankar)

Greek (Piano/vocal - Yanni)

Native American (Flute Music by Carlos Nakai)

"The Smithsonian Collection of Classic Jazz" (Revised)
Recordings RC033; P5t 19477

Sing and/or play music that represents a particular historical and/or cultural context. Explore how the
style characteristics affect the impact of the performance on the listener.
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MUSIC

Cultural/Historical Approach

to Evaluating

Does the music have significance today, yesterday and/or for the
future? Why?

Questions:

e What influence does the historical setting of
the work have on its worth today?

e How do current events affect the value and
use of music in today's society?

Performance Objectives:

Learners will:

o Describe how the significance of a piece of music
changes over time and cultures.

o Explain how the value of music changes when
viewed from different cultural perspectives.

Sample Activities:

Listen to an example of a Gregorian chant and discuss its significance today.

Sing/play a song and discuss its significance at the time it was written.

For example:

MUSIC

"When Johnny Comes Marching Home"

"Star Spangled Banner"
"Michael Row the Boat Ashore"
"Go Down Moses"

"Wade in the Water"

"Follow the Drinking Gourd"
"Yankee Doodle"

"Chester"

"Blowin' in the Wind"

"If I Had a Hammer"

"Where Have all the Flowers Gone"
"Battle Hymn of the Republic"
Military Songs
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Cultural/Historical Approach

o Connecting

What connections can be made to other times, places and cultures?

Questions:
e How does music of the past still relate to
today's audience?
e How does music of other cultures speak to the
listener?

Performance Objectives:
Learners will:
e Describe characteristics of music from different
historical periods and other cultures.
e Identify music from our own cultures which
might play a similar function to music from
another time period/place/culture.

Sample Activities:

Find musical examples of songs written with an extra-musical function---songs of celebration, protest
songs, patriotic songs, e.g., Voices. 279026 (20 countries represented), Exaudi-Cuba. PROPHONE
PCDO19. Use these songs to be the basis of short "plays without words" connected to the function of the
song to be devised by the learners in small groups (Examples listed on C-17).

Select a known melody and write new lyrics to create a song to celebrate an event. Discuss the
feelings conveyed by the new song.

Plan a mini-concert on a culture or historical era.

Examine musical examples written with an extra musical function and connect those functions to
events in the learners' lives today.

Bring an example to class of classical music from movies, television, cartoons, commercials, video
games and church. Make the connection to the original piece of music.

Examine the rituals that learners go through to begin school and compare, contrast, connect with
rituals in other cultures (e.g., "Shanile" Lesson Plan, Music Educators Journal, July '94, Page 23).

Learn a traditional game song from another culture; e.g., "ROOTS AND BRANCHES: A Legacy of
Multicultural Music for Children" by Patricia Sheehan Campbell, World Music Press.
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MUSIC

Critical Approach

to Perceiving
Are the basic elements of music used effectively?

Questions:
o Is the music effective from the listener's perspective?
o Is the music effective from the creator's perspective?
o Is the music effective from the performer's perspective?

Performance Objectives:
Learners will:

e Analyze and describe uses of the elements of music in a
given work that make it unique, interesting and
expressive.

e Use basic musical vocabulary to describe musical events.

e Develop vocabulary that describes the various music
elements/events.

Sample Activities:

Listen to and identify various vocal and instrumental sounds using traditional and non-
traditional terms or labels.

Examine the sounds and the construction of musical instruments and vocal techniques from
music of various cultures.

Make use of synthesizers and computers to manipulate the basic elements of music; i.e., pitch,
duration, volume, harmony, timbre, tempo, rhythm and texture.

C19



MUSIC

Critical Approach

o Interpreting

How well does this music evoke a response?

Questions:
¢ What reaction does it evoke?
e Does it evoke the same reaction in all learners?

Performance Objectives:
Learners will:

o Describe how responses to music may
differ when listening to or performing
music.

e Identify mood/feeling in response to music.

B
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MUSIC

Critical Approach

 Evaluating

What is the value of this music?

Questions:
e Why are some pieces still performed years after their
creation while others are forgotten?
e How do we decide what pieces to perform/program?

Performance Objectives:
Learners will:

e Design a rationale for judging a piece of music as "quality"
music.
e Develop criteria for programming music.

Sample Activities:

One of the ways we learn about past cultures is through their music. Have learners select
examples of music, which would help future generations understand them and their culture.

Choose 5-15 minutes of music for a radio show on a given theme, including a variety of
moods and styles.

Choose background music for a piece of literature that learners have read.

Have learners generate characteristics that a piece of music must have to be considered
"quality." Using a familiar piece of music, determine its value "quality."

View a portion of a motion picture with and without the sound and explore the impact it has
on the total experience. (i.e. "Star Wars," "Dances With Wolves", and "Home Alone").
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MUSIC

Critical Approach

to Connecting

Are meaningful connections made to personal experience?

Questions:
e How do musical experiences relate to my life?
o How do musical encounters help to give meaning and
focus to "peak" experiences, those special, meaningful
moments in my life?

Performance Objectives:

Learners will:

o Explain music that has been determined by the
individual learner to relate to something meaningful in
his/her life.

o Explain the connections between music and significant,
individual experiences.

Sample Activities:

Indicate what pieces that are currently popular will remain well known 20 years from now?
Why? Imagine you have enough money to buy three compact discs. Select music from three
sections of the store that you typically do not frequent. Explain why you chose the style of music

represented in these sections to add to your collection.

Examine musical experiences in your own life. Analyze the impact of music in these
experiences.

How does music manipulate thoughts and feelings (e.g., TV commercials)?

Imagine a world without music for one week. How would it change your life?
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MUSIC

Aesthetic Approach

to Perceiving

How are the senses involved in responding to music?

Questions:

Performance Objectives:

How do the learners respond emotionally to the
music?

How do the learners respond physically to the
music?

How do the learners respond intellectually to the
music?

Learners will:

e Demonstrate their response to a piece of music through
movement/illustration.
e Demonstrate their response to a piece of music through
verbalization/writing.
. . . B
o Identify feelings generated by the music. fanciful
light
/ quaint = C
‘vitioe: A himsical .
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MUSIC

Aesthetic Approach

o Interpreting

Why does this music evoke reaction/response?

Questions:
e How does the music relate to specific life
experiences?
e Why does the same music evoke different
responses?
Performance Objectives:
Learners will:

e Show an individual response to the music.
o Compare their responses.

Sample Activities:
Select three musical works that represent different styles and have learners choose a reaction

card (happy, sad, angry) for each piece. Learners with similar reactions could then work
cooperatively to discuss why the music evoked that particular reaction.
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MUSIC

Aesthetic Approach

to Evaluating

How does music relate to the individual?

Questions:

Performance Objectives:

Sample Activities:

How strong are the feelings evoked by the music?
Do feelings evoked by the music cause an emotional
response?

How are feelings communicated through the music?

Learners will:

Explain the feelings caused by a piece of music
recently heard/performed.

Distinguish music, which has meaning fro the
individual from music that has a more generic,
functional intent (e.g., Duke Ellington arrangement
as distinguished from a Sousa march).

Understand the meaning particular pieces of music
have for people of cultures and backgrounds
different from those of the learners.

After listening to a song or a piece of music, ask learners to write a personal reaction to the

music in a journal.

Ask learners to select three pieces/songs that best represent them personally to share with a
famous person who lived several centuries ago. Learners may wish to explain why they selected

the music.
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MUSIC

Aesthetic Approach

0 Connecting
How does music relate to life?

Questions:
e How does this music make connections to life?
e Does it connect to my life?
e Who might feel connected to this music?
o What message/feeling is generated by this music?

Performance Objectives:

Learners will:

e Identify the expressive musical elements (rthythm,
melody, harmony, texture, tone quality) in live or
recorded music.

e Describe how the expressive musical elements reflect
the feelings of characters in program music.

e Describe how the expressive musical elements reflect
life experiences.

e Select or create musical works that relate to the
learners' lives and describe the relationship.

Sample Activities:
Identify the expressive elements of music in live or recorded music.

Describe how the expressive musical elements reflect the characters' feelings in program
music.

Describe how the expressive musical elements reflect life experiences.

Using technology, create a composition that would provide future generations an
understanding of the learners and their culture.
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Introduction to the Visual Arts

Visual images flood our society today. from images we call works of art, o
television, signs and magazine ads. Eyery day young people inferact with images that
attempt to convey a messoge ina vis,udl language. Just as we believe that students
need to understand. analyze and /use the written and spoken Ionguoges, they must
understand.. analyze and express themselves in visual Ionguoge. The study and
production of visual art in our schools enable students to become literate and informed
aduits in our visuat worlds. The s’ru’dy of visual art also offers learers a new avenue for
expression of emotion and ideas to all students. and especrony to those who have found
Nno other avenue of expression. :

The visual arts also offer students ‘woys to mcke connections ro other people, times
and places. Not all cultures have set aside a special Cofegory of objects called “art”; but
all cultures have. mode objects for ritual, and decorated or embellished objects that
record their lives, express their ideas and beouhfy their world. The study of onofher culture
through art allows students to make drrecr connechons to their own experiences and
undersrondrng ' ,

-While visual orT should be s'rudred for its own sake, it also offers wo'nderful
'opporrunr’nes for interdisciplinary links to other arts and other fields of study. For example,
the visual arts can aid in the understanding of historical events from diverse perspec’nves
and art production can help students explore mathematical principles in concrete ways.
In our visual world, the arts can make o’rher fields of study come dlive for learners and
provide a connector to their experiences. |

Our society has come to value creative people who can use imagination to offer
alternative solutions to critical problems. The visual arts. which value intuition, imagination:
and originality, can offer ways for learners to explore their own creativity on-d that of
others. The arts foster critical thinking because N the visual arts we seek a variety of
solutions to a single problem. We need to be sure that we remember the imaginative,
vc:.recrive side of education. The visual arts can make education more relevant for our
learners; help our young people survive and thrive in our society, reoeh students who
have been marginalized and help students to understand diversity.
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Inquiry into Visual Arts

Visual
Ars PERCENVING | INTERPRETING | EVALUATNG | CONNECTING
TECHNICAL' What am | What am | trying | Does this work? | What |
AND CREATIVE | creating? to say? : connections
APPROACH ' can | make to
my art and
why?
D4 D5 D6 D7
CULTURAL/ | What does the What does it Why is this WOrk What
HISTORICAL form of this work | mean inits time | important? connections
APPROACH say about ifs “and culture? ' . can | make to
context? R . other times,
. places and
) - i cultures?
~ |os pvy . |pw0 D1
- CRMCAL |Whatarethe |Howaml | How good do | | What ;
APPROACH - | elements and reacting to this think this is? connections -
-+ | content of the and why?. - S can | make to
‘work? : SN S|myown
_ L ‘experience?
D12 D13 D14 D15
AESTHETIC What are the . | How does art Is this good? How does art
APPROACH ways we can | make meaning? relate to life?
approach art? a
D16 D17 D18 D19

D2




Definitions of Learnin g P YOCESS from the Visual Arts perspective

Perceivin g . Perceiving is the process by which one analyzes the form of a work of art, the vehicle
that carries the idea. Through this process, we examine the “formal elements” of the work—the qualities
such as a line, shape, value, texture and color—and the conceptual structure used to organize the
elements.

In t€7’p7’€ tin g . Itis through ih’rerpreﬁng that we ask what a work of art expresses. We consider the
subject matter of the work, what the work meant at the time it was made and the function of the work
in its society. In order to understand deeper-levels of meaning, we can consider a variety of factors;
such as, the role of art in society, matters of artistic biography or patronage. the history of ideas, the
experiences of the viewer, and other social and cultural factors.

Evaluatin g I Itis through evaluation that we reflect on the integrity of our own work and the work
of others. Evaluation calls for constant reflection of the qualities that we value in a particular work or
in art in general, rather than a final judgment on whether a work is good or bad.

Connectin g : It is by making connections that we consider how art relates to life. We may make
connections with the life experiences of the artist, with concerns of society and with our own
experiences. It can aiso refer to connections made between cultures and historical periods that can
be made through art. Art can often be used to understand universal concerns of humankind, to
express the concerns of people in a particular time .and place, and to express the concerns of a
particular artist. ' ' -

Definitions of Approaches from the Visual Arts perspective

Technical and C reative APPT’OIZC]’L' This is the approach of the visual artist. Artists use

various media and techniques to create art forms and to convey meaning.

Cultural /I'I iStO?’iCCll APPTOQCI’L' This is the approach of the art historian. The art historian
is particularly interested in how the artist, the historical setting of the artist, and the cultural context
shape the form and meaning of the work of art. ’

CTZthQl APPTOQC,'L' This is the approach of the art critic. The critic looks at the artist, the historical
setting of the artist, the cultural context. the form and the meaning of the work of art. The critic uses the
analysis of the work and its context to make a personal evaluation of the work.

AESH’ZE th APPTO&C”Z.’ This is the cpprocéh of the philosopher of art, Philosophers also deal
with aspects of form. meaning and context, but link these to more broadly conceived themes rooted
in views of the human condition. Such themes include human nature, in which aesthetics often
emphasize perception, feeling and imagination. Another theme is valiuing, in which philosophers often
ask what it is that makes art so valuable and how aesthetic value is like or unlike other values such as
cultural value, economic value or moral vaiue.
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VISUAL ARTS

Technical and Creative Approach

w Perceiving
What am | creating?

QLlQStiOI'lSZ + What medium will I choose to express the content of my
work? Why?
- What techniques will I explore in this work?
» How will I handle the formal elements as I design my work
of art? ’
« How will the forms [ create express the content I want?

Performance Objectives:
Learners will:

« Explore a variety of techniques and media.

« Explore a vanety of ways that art materials can be used. .

- Demonstrate a technical knowledge and creative use of the formal
element.s (e.g.. line. shape. color. texture) and dcswn pnncmlcs
(e g.. thythm, balance. emphasis) in a vanetv of media.

Sample Activities:
Create works of art dealing with the same subject using three different techniques. Compare and contrast
how the elements and principles of design function in the three works. How do they contribute to the meaning

in each work?

Discuss the medium and techniques used to create a selected art work. Have learners create works of art
using a similar medium and/or technique that express their ideas.



VISUAL ARTS

Technical and Creative Approach

w Interpreting
What am | trying to say?

QUQStiOHSI * How will the medium and techniques I choose help me to express
my meaning?
* How do the forms that I am making express my intent?
* How can I use symbols to make meaning?
» What kinds of symbols might I choose that convey universal,
culturally-specific, or personal meaning?

Performance Objectives:
Learners will:

» Discuss the way their selection of medium and tcchniques has
contributed to. the meaning of thexr work. , : :

. Expreqs and analyze personal and umversal feelings and 1deas in
their art work. :

« Interpret real or 1mag1ned -events in 1mage¢. and Juetlfy the
interpretation.

» Synthesize multiple ideas or views in their work.

* Provide interprétations of the ideas or feelings expressed in their
work as needed.

Sample Activities:

Make masks using symbols to show membership in a group or participation in a ceremony or event. For
example. make a mask that represents membership on a baseball team or a mask that symbolizes a first date
as a rite of passage.

Using a theme such as conflict, select a medium and design an artwork that will best illustrate that theme.

Create a puppet based on an original character and write a story that features that character. Either select

a scene from the story and create a miniature 3-D set design and costumes for puppets to play out the scene,
or create a handmade picture book of the chosen story, character and scene.
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VISUAL ARTS

Technical and Creative Approach

w Evaluating

Does this work?

Questions: « Would my work be as effective in another medium or if I had used
other techniques? :
~ Does my work accomplish its purpose" Why or why not?
« Could I chanoe my work in some way to make it more effective?
» What elements would 1 like to change in my work? How would 1
change them?

Performance Objectives:
Learners will:
« Evaluate the eﬂ’ectlveness of the med:um and techmques m their
_own work.” : S
« Evaluate the success of thelr work at accomphshmg its purpose
+ Make proposals for changes that would make the work more
“effective. .. - : - :

Sample Activities:

Create a work in a two-dimensional medium and then execute the same subject in a 3-D medium. Compare
and contrast the effectiveness of both works in conveying their intent.

Learners analyze their own works of art for functional and artistic success and suggest ways they might
change them to make them more effective. Create additional works to reflect those changes.
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VISUAL ARTS

Technical and Creative Approach

w Connecting
C

What connections can | make to my art and why?

Questions: + What kinds of media and techniques have been used in different

times and places?

» How and why do media and techniques differ in different times
and places?

+ How does what I am trying to say in my work connect to my life
experiences?

» What sources from my own time and place, and from other times
and places, have I used for my work? Why?

* Does my work have something to say to the society in general?
What?

Performance Objectives:
Learners will:

« Explain what the technique and medium communicate about the
cultural.‘physical, geographical and individual context of the work.

* Explain how the cultural, physical. geographical. historical and
individual considerations shape the choices about forms. media and
techniques that they and other artists make.

* Analyze and discuss the sources of their own works and of other
works. ‘

« Articulate the way they intend others to respond to their work.

Sample Activities:
Have leamers make a survey of their schoolmates or of artists in the community to determine what
materials they use in their art. How do these materials vary in different situations? What factors might

determine some of these choices? What choices have learners made in creating their own works?

Have learners look at a work of art that is unknown to them and. speculate about its origin based on the
medium and techniques used. Research the work to validate the speculations.

Investigate the form, meaning and function of works of art from other cultures and create a work with

similar meaning or function for today’s culture. Have leamers write a statement that makes connections
between their artwork and the artwork from the other cultures studied.
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VISUAL ARTS

Cultural/Historical Approach

w Perceiving
What does the form of this work say about its context?

Questions: « What characteristics might works of art from different cultures
have in common? How might they differ?
« What kinds of characteristics contribute to a cultural and/or
historical style? : '
- How do cultural styles change over time?
- What differences can be found in 'works by different artists from
the same culture?

Performance Objectives:
Learners will:

» Compare and contrast the formal elements of works of art from
different cultures. ‘

» Describe, analyze and classnfy a vanety of cultural/hxstoncal etyles

« Describe, analyze and classify a varlety of personal artistic styles
within several different cultures ‘ :

« Discuss the factors that rmght contribute to change in cultural style

Sample Activities:
Look at works of art from a single culture over a period of time. Working in groups, order the works along
a time line. Discuss the different solutions and the criteria used. Research the works to validate the conclusions

reached.

Using reproductions of works of art from two historical styles, divide the works by style. Discuss the
criteria groups used to make the divisions. (This activity also applies to Critical Perceiving.)
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VISUAL ARTS

Cultural/Historical Approach

o [nterpreting
What does it mean in its time and culture?

Questions: « What are some elements of our shared culture that enable us to

understand images?

» What things might you want to know about a historical period to
help you interpret images from that culture?

« Within a given culture, what things might you want to know
about individual artists to help you interpret their works?

» How can works of art provide a variety of perspectives on a
common theme? '

« What kinds of universal themes might link works from different
cultures? :

Performance Objectives:
Learners will:

* Examine and analyze contemporary visual images in the context of
popular culture. :

» Interpret visual imziges in their cultural/historical contexts.

* Demonstrate the way individual experience contributes to meaning
in art.

« Cite examples and explain how works of art provide a variety of
perspectives on a common theme,

Sampie Activities:

Using an object from another culture in a museum setting, analyze what it might mean in its culture.
Research cultural/historical information and reevaluate the cultural meaning of the object. Discuss the ways
an object created by one culture might be interpreted differently by another culture.

Create an artwork using symbols from today’s popular culture to express an idea.

Research two artists within a single culture and time period and compare and contrast influences on their
personal interpretations.

D9



VISUAL ARTS

Cultural/Historical Approach

v Evaluating

Why is this work important?

QUCS’[i ons: « What factors make this work important today?
- What factors have been used in other times and places to
evaluate a work of art?
» How have evaluations of particular works changed over time and
across cultures?

Performance Objectives:
Learners will:

- Evaluate a work of art from at least two different cultural/historical
perspectives based on historical investigation. o

« Discuss the criteria that their own culture uses to evaluate art
works. . , E .

- Interpret the historical and contemporary value of an artwork and
predict its future value.

« Explore how the evaluation of a work of art has changed over time.

Sample Activities:

Look at a diverse group of objects and categorize them according to craft or fine art. Justify each decision.
Discuss selected factors: such as, possible gender of the artist. function or culture of the work. etc. that
contributed to the categorization. How do categorizations affect the way one values different works?

Examine a work of art from another culture that has mythological content and research what this content
means.in that culture. Write an essay discussing how this work is important to that culture. Make a work of
art that represents a contemporary cultural hero. How is one’s work important to his/her culture?

Choose a well-known work of art and make a survey of why people think the work is important. Analyze

the kinds of answers received. Develop a list of criteria used to evaluate the work. Research how the work
was valued in its time. Discuss how the evaluation might have changed over time.
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VISUAL ARTS

Cultural/Historical Approach

w Connecting

What connections can be made fo other times, places and cultures?

Questions: « What societal conditions have affected the making of a particular
work of art? ‘ _
« How does a work of art reflect the concerns of its society?
- How can a work of art serve as a record of its culture for future
societies and what continued impact might it have?
+ What universal concems do people address in their works of art?

Performance Objectives:
Learners will:

« Examine and discuss societal conditions. that nright affect the
making of an artwork.

. Demomtrate ways: m whnch works of art conﬁrm or challenoe
societal values. , : :

« Discuss and glve examples of umversal themes addre%sed through
art. :

Sample Activities:

Rescarch the historical conditions leading to a work that deals with a controversial event or issue, such
as Picasso’s painting of Guernica. Referring to a recent weekly publication, select a controversial event. Have
learners develop and express their ideas about the event through a work of art. -

Examinc works of art from a variety of cultures that address a common theme. Have each learner make
a work of art intcrpreting the theme from his/her perspective.

Look at a sclection of artworks and research the social concerns of the various places and times in which

those works were created. How are these social concems reflected in the artworks? Make a work expressing
a social concemn of our time.
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VISUAL ARTS

Critical Approach

v Percetving
What are the elements and content of the work?

Questions: « What are the formal elements that make up this work of art?
» How does the form express the content?
« What are the characteristics of this work that make it part of a
particular style?
« In what ways do the media and techniques used challenge me?

Performance Obijectives:
Learners will:

» Analyze how the formal elements and pnncnples are used in a work
of art,
. Dlscuss how forms expreqq the content in a work of art,

- Discuss the kinds of characteristics that conmbute to_general,
“historical or personal styles. :
- Consider and analyze works that challenge conventlonal deﬁmtxons

of art through media and/or technique.

Sample Activities:

Look at reproductions of works of art from two historical styles. Working in groups. divide the works by
style. Discuss the criteria groups used to make the divisions.

Collect and read newspaper articles dealing with works of art which challenge conventional definitions
of art through media and/or technique (e.g.. conceptual art, environmental art, installations, collaborative
works). Discuss the ways in which these works are challenging. Work in groups to design and/or create an
art form that challenges conventional standards.

Read examples of critical reviews of works of art and discuss the ways works are described. How were

the elements and style of the works described? Write a description of a work of art using appropriate
vocabulary. :
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VISUAL ARTS

Critical Approach

w Interpreting
How am | reacting to this and why?

QHGSUOHSI « What do 1 think this work is trying to express?
- Is this work expressing a significant idea or emotion?
* How do | respond to the expressive qualities of this work?

Performance Obijectives:
Learners will:

» Examine through individual writing and group discussion significant
ldedS or emotxom expressed in a variety of works of art.
. erte a cntlca] response to a work of art. :

Sample Activities:

Match works of art with words deecnptwe of emotions and ideas (e.g., miad, scared, love, safety and
freedom) Expldm what aspects of the works connect to those terms. (Help young children to find appropriate:
‘vocabulary to describe what they are- seemg Works of art and descnptxve words should be chosen carefully
so that the meaning of the images is not trmahzed) ' :

Experience a live or video presentation of a performance that conveys a particular idea or emotion. Choose
from among several works of art the one that best conveys a similar idea or emotion and explain why. Have
learners create a work of art that expresses a particular emotion. .

Have learners write letters to an artist asking questions about a specific work. Research the artist. style and
culture. Reverse roles and have learners respond to their letters from the artist’s viewpoint. explaining what
the artist was trying to express, or role play an interview with the artist.
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VISUAL ARTS

Critical Approach

w Evaluating

How good do | think this is?

Questions: » What characteristics make this work successful? Why?
» Are there elements of this work that are not successful? Why?

- What are the criteria that I use to jﬁdge a work of art?
Performance Obijectives:
Learners will

Explain and justify their own criteria for judging artwork.
Write a critical essay evaluating a work of art.

Sample Activities:

Look at examples of functional art (quilts, blankets. potterv niasks, tools, etc.). Develop criteria to, evaluate
both functional and artistic success of these works. Discuss how function and form relate: ’

Collect examples of critical reviews from journals, magazinés and new’sbap‘ers'.'An{llyze the content of the
writing by identifying statements which describe, analyze, compare and evaluate. Using that model, write a

critical review.

Have ‘leamers establish a list of cntena for evaluating their own work and compile a portfolio of thelr
“best” work at the end of the semester based on these criteria.
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VISUAL ARTS

Critical Approach

w Connecting

What connections can | make to my own experience?

Questions: « What factors do I use to evaluate works of art?
- How have my experiences helped me to formulate criteria for
_ evaluating art?
» How do my evaluative criteria differ from those of others?
» How do I apply my evaluative criteria to my work?

Performance Objectives:
Learners will

* Demonstrate awareness of the arts’ connect:ons to elements of
their lives. : ‘

» Compare dnd contmst the hfe expenences that appear in images and
-their own life expenences o

« Analyze how their own experiences influence thelr critical
judgments about their works and the works of others.

Sample Activities:

Have Icamers choose a work of art that they relate to strongly and write or tell a story or a poem that
connects the work to some experience in their own lives. Make a work of art about their own experience.

Each learner will pick three works from his/her portfolio and develop a list of criteria that might be used
to evaluate these works. Have leamers compare their criteria with the criteria developed by others in the class.

Find three or four works of art that deal with a similar theme or subject but which come from different
times and places. Have learners pick the work that they most identify with and explain why. Each leamer will
writc a letter to the artist asking questions about the work. Have leamers do research on the artist'and his/her
time period. Have learners answer their own letters from the artist’s viewpoint. Have learners make their own
work of art on a similar topic but from their own point of view.



VISUAL ARTS

Aesthetic Approach

w Perceiving

What are the ways we can approach arl?

Questions:

» What are some ways art can be approached (i.e., form. expression,
function. connection to reality)? .

« What types of approaches have been used in various times
and places?
» |n what way do I usually approach artworks”

Performance Objectives:

Sample Activities:

Working with a variety of approaches to art (e.g.. mimetic, pragmatic, expressive and formal) and a variety
of images. have learners group the images according to the approach they think suits the image best. Discuss
some of the images from approaches that do not suit them. How do the discussions of the images differ?

Have each leamner identify his/her personal, community or cultural heritage by talking to family or
community members. Bring to class an object or art work that represents that cultural heritage and dxscuss it.

Learners will:

« Demonstrate a knowledge of various approaches to works of art.
[Example approaches: Does this work look real? (mimetic): What is
this object used for? (pragmatic); How does this make you feel7
(expressive); and What kinds of shapes do you see? ( formal).

« Explain how an approach to art is connected to its culture.

« Describe and analyze a work of art from several different pomts

- of view. : :

» Describe an approach to art that differs from the approaches most
common in their own culture.

» Articulate their own approach to art.

If possible, bring in a parent, grandparent or community member to explain an art’s tradition.

Have learners write an essay describing their most typical approach to art and use images from their

portfolios to illustrate their essays. Take a different approach to art and examine the same works.
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VISUAL ARTS

Aesthetic Approach

w Interpreting
How does art make meaning?

Questions: » How are symbols used in society to express ideas?
» How does a particular work construct meaning through form,

symbols; techniques and medium?
» Can artwork be functional and have meaning?

Performance Objectives:
Learners will:

» Examine a'particular work and discuss how form, symbols,
techmque and medium construct meaning.

« Consider whether artwork can be functnonal and have meaning.
Argue both sides of the issue.

+ Use symbols from contemporary society to express ideas.

Sample Activities:

Collect special interest magazines (e.g., environmental, business. teen. etc.). Working in groups. create a
collage using images and text from the magazines to make evident the viewpoint being expressed.

Collect examples of works of art that have a function, focusing on a particular medium (such as pottery.
clothing, utensils, ceremonial objects). Working in small groups. choose a particular culture and investigate
the cultural function and meaning of the works. Discuss in a large group how functional objects can have
meaning and how removing them from their own culture can affect that meaning.
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VISUAL ARTS

Aesthetic Approach

o Evaluating
Is this good?

Questions: - What value do I place on a particular work of art?
» What purpose does this work serve in society? Is it a
worthwhile purpose?
« How have people evaluated works of art in different times and
places?

Performance Objectives:
.earners will:

» Compare and contrast how people have evaluated works of art in
different times and places. .

- Demonstrate a knowledge of the various purposes art can serve in
society. '

« Cite examples of ways in which society has used art to influence its
members. Discuss positive and negative  aspects of this (e.g.,
propaganda, commercialization). ' » v

Samplie Activities:

Have learners look at three or four works of art and choose their favorites, describing what affected their
choices. Compare reactions among learners. Were different works chosen? Were reasons for the leamers’
choices similar?

Have learners evaluate the purpose of a work of art that is intended to be temporary (such as Christo’s
“Wrapped Coast™). Have learners explain the purpose and worth of that werk to a person living in the 19th
century? Discuss what asp/ects of this work would be of most value in the future (e.g.. the idea, the planning
and execution. the temporary work. the documentation of the event).

Collect examples of works of art that have a function. focusing on a particular medium (i.e., pottery,
clothing. utensils and ceremonial objects). Working in small groups, choose a particular culture and investigate
the cultural function and meaning of the works. Discuss in a large group how functional objects can have
meaning and how removing them from their own culture can affect that meaning. (Activity for Aesthetic
approach to interpreting.) Now consider the differences between how the works are valued in their own culture
and how they are valued by the culture that has appropriated them.
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VISUAL ARTS

Aesthetic Approach

 Connecting

How does arf relate fo life?

QUGStiOI’lSZ » How can art express my personal emotions. ideas and opinions?
« How does art affirm or challenge societal values?
- What can we learn about the significant values of another culture
through its art?

Performance Objectives:
Learners will:

» Give examples and discuss works of art that afﬁrm or challenge
societal or personal values.

- Express pemonal emotions, ideas and optmons through art.

« Discuss and give examples of what can be learned about the values
of another culture through its art.

Sample Activities:

“Look at a work of art from another time or place that portrays some event learners can connect with. Have
them share and discuss their experiences that are similar to events portrayed in the work of art. Have learners
create works that portray their own experiences. ‘

Compare and contrast male and female images from a historical culture with contemporary popular images
of men and women (e.g.. from sports, health and beauty magazines). Discuss idealization and societal values

in the two cultures.

- Choose a contemporary issue that is important to a majority of learners and have them express their
opinions about the issue in individual visual statements.
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The Arts: An In-depth View

Section 5, “The Ars: An In-depth View,” is devoted to elaboration and examples of

selected content cells from the sections on dance theatre, music and visual arfs. We
suggest possible level applications for performance objectives and sample acfivities.
Narratives provide additional information about content.

PERCEIVING INTERPRETING EVALUATING | CONNECTING
TECHNICAL DANCE THEATRE MUSIC VISUAL ARTS
APPROACH | What are the How do What degree | What
- movement components of | of proficiency | connections
elements and | theatre express | was ’ can | make to
skills in dance? | meaning? achieveq? my art and
: why?
CREATIVE MUSIC VISUAL ARTS DANCE THEATRE
APPROACH How are the What am | Were the What links can
basic elements | trying to say? goals be made from
of music used achieved? this theatre
creatively? experience to
) life?
CULTURAL/ THEATRE MUSIC VISUAL ARTS DANCE
HISTORICAL From what What does the | Why is this What
APPROACH perspective music mean in | work connections
' does one view | the context of important? can be made
a theatre its time and : | to other times
event? place? places and
cultures?
CRITICAL MUSIC DANCE THEATRE | VISUAL ARTS
APPROACH Are the basic How am | Why does one | What
elements of = | reacting fo.this | choose “this” | connections
“music used and why? .| rather than can | make to
effectively? “that”? my own
- experience?
AESTHETIC VISUAL ARTS THEATRE DANCE MUSIC
APPROACH What are the What does this | Whatis my How does
ways we can mean to me? response? music relate
approach art? to life?
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DANCE

Tu]zmm] App; oach

to Perceiving

What are the movement elements and skills in dance?

QUESUOHSZ « How many different ways can I move?
« How is rhythm incorporated into dance?
* How is technique used in performance?
» What dance steps can be combined to create a dance?

Children love to move, and they learn through engagement of the whole self. They need to become literate
in the technical aspects of dance in order to use thzs naturul  facility as a means of self-expression and -
communication: T : , ,

Performance Objectives:

Learners will:
Primary Level Upper Elementary/ High School Level
Middle Level
« Demonstrate basic dance « Identify and clearly - » Demonstrate a high level of
fundamentals and vocabulary ‘demonstrate a range of consistency and reliability in
and Jdentlfv underlymo ) dynamics and movement performing technical skills.
prmc1p]es [ S qualities. + Create and perform with a
- Demonstrate rhythmlc high level of technique/skill.
dccuracy

A Closer Look:

Dance education' begins with an awareness of the movement of the body and its’ creative potential. At a
beginning level, leamners become engaged in body awareness, movement exploration and skill development
that promote recognition and appreciation of self and others. At the middle level, beginning skills are refined
and expanded, with an empham placed on the discavery of dynamic movement qualities, sequencing and
cooperation. Advanced participants demonstrate a proficiency in a wide range of dance skills and techniques,
‘while advanced learnérs demonstrate mastery of these skills and techniques. Facilitators should be cognizant
of age-appropriate actnvmeq and build upon the partxmpantq natural inclinations.
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Sample Activities:

Primary Level

Identify locomotor skills. Write each locomotor skill on pieces of paper.
Shuffle the individual pieces of paper in a container. Pick one of the
locomotor skills at random and demonstrate the skill. Demonstrate the skill
in different pathways or at a specific tempo. Participants could then be -
grouped to combine their selected skills into a movement pattern.
RELATED QUESTIONS:

What level of technique was achieved?

How do dance and healthful living relate?

Using cooperative learning techniques, perform a spatial pattern. The
participants could act out the monons of pamtmg their names using their
head as a paint brush.

RELATED QUESTIONS:

What are the movement elements and skills in dance?

Were the goals achieved?

Upper EIementary/MlddIe Level

Follow verbal cues for ethnic dances and follow the caller S cues whlle

- performing the dance.

'RELATED QUESTIONS:

- How do we create and communicate through ddnce’
What is being communicated?

High School Level

Advanced lLevel

Respond to music using improvisational moevement. When the music stops
balance on one fulcrum each, with a partmer. They should, using equal
force, have physical contact with their partner. (Fulcrum—one base of
support). &

RELATED QUESTIONS:

How do we create and communicate through dance?

Why is this experience significant? . -

Have the leamners create a short dance based on a short poem. Perform the
dance to music. '

RELATED QUESTIONS:

What are the principles, processes and structures used in movement studies

and choreography? -

How do we use form and style in dance?

Create a dance based on moming activities. Music could be added to
communicate mood during these actlvmes

RELATED QUESTIONS:

What connections can we make to dance" .

What are the movement elements and. skills in dance?
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THEATRE

Technical Approach
w Interpreting

How do components of theafre express meaning?

Questlons: » How does a play express meaning? )
» How is meaning conveyed by the actor? Through design
" elements? Through text?
» What are the minimal components needed to express meanmg?

The components of theatre include the actor, stage, scenic elements, script and audience.

Performance Objectives:

Learners will:
Primary Level Upper Elementary/ High School Level

Middle Level
« Demonstrate how verbal and » Identify and analyze the * Explain how the
nonverbal communication ideas in a play: =~ architectural elements of the
work together to present a « Explain how a play’s performance space contribute
character. . ) themes are transmitted to the production’s meaning.
» Explain what scenery and through characters and plot. » Identify various theatrical
lights bring to a theatrical. ‘ styles and how each expresses
performance. = - a different meaning.

A Closer. Look:

Each of the basic components of theatre expresses meaning in a different way: “the actors through their voices
and bodies; the script through plot, characters, themes, words, music and opportunities for spectacle; the stage
by defining and framing the action; the scenic elements by embellishing and commenting upon the action; and
the audience, which affects and gives meaning to the entire production. These elements work together to
provide a theatrical experience from which meaning may be gleaned by everyone involved.
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Sample Activities:

Primary Level

Have each leamer create a character of “a lion.” Discuss the different
interpretations. How are they all alike? How are they different? What
feelings were expressed? How were they expressed? Create another
character—a mouse, lion-tamer or gazelle—and express the same feelmgs
Discuss how they were the same.

RELATED QUESTIONS:

What level of proficiency was achieved?.

What is this work trying to express? Does it achieve that?

Divide the class into groups and have each group select a story to
dramatize. Have them create the setting on an overhead transparency for
the scene. Share their designs with the class. -

RELATED QUESTIONS: -

How might theatre help people express what they understand?

What is this work trying to express? Does it achieve that?

How do the components of theatre express meaning?

Upper Elementary/Middle Level

High School Level

Look at plctures or vidéo excerpts from different productions of the same
play. Compare how the design elements were used. Discuss how these
images affected the learner’s understanding of the play

RELATED QUESTIONS:

-What criteria will be used to describe this event" b -

What responses are evoked?

List the-ideas in a particular play or story. Create a scenario, improvise a
scene or relate a personal experience which incorporates those ideas.
Discuss how each reveals the ideas through characters and action.
RELATED QUESTIONS:

Why do we choose “this” rather than “that”?

In what ways was the theatrical process effective?-

Read a play. Determine the style of the piece. Select another style. How
would the play change if it were produced in that style? '
RELATED QUESTIONS:

What basic components are needed to appreciate and participate in a
theatre activity? .

Why do we choose “this” rather than “that”?

What responses are evoked?
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MUSIC.

Technical Approach
v Evaluating

What degree of proficiency was achieved?

QUESUOHSI « How do my performances compare with other perfoxmances
_of the same work? _

« How does reflection on one’s perfomlance influence
‘musical self-concept? '

« How does my personal understandmg and experience with a

musical selection affect my ability to interpret it?

Evaluation of a perfor mance lakes two Jorms in music: Evaluation of performance by others and
evaluarwn o/ per, /"m mance bv-self. An zmpor 1ant part of' a child's music education is to be able to
perform or. Iz.sten ta a pzece and’ reﬂect on it. evaluate it 'and deter mine jts musz(.al worth. It is
?zmpmtanl thar lear s B me pro czent at evaluatzng and ref' nmv both dw mo and after the
jperfmmance ' RN e e : Qo

Learners will:

Primary Level

« Devise criteria for - -
. evaluating performances
‘ and compositions. . -

Upper Elementary/
Middle Level

= Develop criteria for .
evaluating the quality and
“effectiveness of music
-performances and
compositions. and apply the
‘criteria in.their personal
listening and performing.
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High School Level

» Develop specific criteria
for making informed critical
evaluations of the quality
and effectiveness of
performances.. compoqmons
arrangements and .
improvisations. Apply the
criteria- in their personal
participation in music. " -

Advanced Level

« Evaluate a performance,
composition, arrangement or
improvisation by comparing’
it to sumlar or exemplary _‘
models. - ‘



A Closer Look

The teacher will provide opportumtnes for the learners to devise cntena for evaluatmg perfommnces
and composition through : : S
. genemtmu lists of descrxpnve words; : : e
_ © = listening to musical examples which allow leamers to 1 use the descnptors R
"« modeling correct and incorrect performance practxces
"« providing an evaluation ‘model. -

Sample Activities:

Primary Level
Select a piece of music or song with which learners are
familiar. .Discuss with them; in terms of charactemtlcs of
the music (loud/soft: fast/slow, use of repetition), why they
like the music. List. leamers responses on the board.
RELATED QUESTIONS: .

How do skills/language commumcate7

How are the basic elements of music used creanvely’
What words can we use to de@cnbe performancee and ;
compositions? - R s ] s T

L - ‘
. I

Upper Elemen’rcry/MtddIe Level R -- SRR CL T
. Have leamnes .imagine they are talk show hosts What Li
- criteria ‘would they use. to, talk about the ‘music of‘ a currenr'-
.single or group?- e e Y
"RELATED QUESTIONS :
4= Is a-music message conveyed’
y What does this message commumcate to the lnleldUdl7
What is the value of this music?: . _ :
What degree of proﬁcxency was achteved7

High School Level

Create a matrix using the elements of music for one axis
(pitch, duratxon loudness, tone quahty texture and style)
and the titles of music for the other axis. At the point -
where the axes intersect. have leamem write desenptors of
the music they hear. . .

RELATED QUESTIONS : -
-What skills/language are needed to express evalucmons of
the quality and effectxveness of a mus:cal work or -
performance? :

Why does this music evoke a rem:txon/response7

What is the merit of this music?

What degree of proficiency was achieved?
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VISUAL ARTS

Technical Approach
w Connecting

What connections can | make to my art and why?

« What kinds of media and techniques have been uqed in different

times and places?

« How and why do media and techniques dxffer in different times
and places?

» How does what [ am trying to say- in my work connect to the hfe
experiences 1 have had?

» What sources from my own time and place and from other times
and places have I used for my work and why? '

» Does my work have something to say to society in general? What?

Questions:

The work of artists is essentially to establish connections, to communicate with the world around them

Artists are influenced by cultural, physical, geographical, historical and individual considerations.
Despite such constraints, the chozcec that artists make communicate various messages across

generations and cultures.

Performance Objectives:

Learners will:

Primary Level

» Articulate how they use
different materials and
techniques in different
settings (for example, at
home, at school. in-
museums, at clubs).

» Identify the materials and
techniques that artists in a
particular cultural, historical,
geographical, or individual
setting might use.

» Use different materials and
techniques from a variety of
cultures.

« Describe the choices they
have made for their own
work and tell why.

Upper Eiementary/
Middle Level

« Compare how artists in
different times, places and

cultures use various media

and techniques.

» Analyze and discuss the
sources of their own works
and of other works.
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High School Level

= Explain what the
techniques and media
communicate about the
cultural. physical,
geographical and individual
context-of the work.
 Explain how the cultural,
physical, geographical,
historical and individual
considerations shape the
choices about medium and
techniques that they and
other artists make.

» Articulate the way they
intend others to respond to
their work.



A Closer Look:

Examination of the technical and creative decisions made in existing artwork reveals information about
the culture and time in which the work was created. A material or technique might be chosen because
it is most available or because it has a cultural significance. For example. the potters of Native
American Pueblo culture maintain the traditions of their ancestors in gathering and preparing the clay,
and in forming and decorating their pottery while establishing their own style within the tradition. By
exploring technical and creative decisions made by other artists, learners can make connections to
other cultures and times. as well as make informed choices about their own works.

Sample Activities:

Primary Level
Make a survey of their schoolmates or of artists in your community to
determine what materials they use in their art. How do materials used
vary in different situations? What kinds of factors might determine
some of these choices? What kinds of materials are available in your
area? Create a work of art from found material in their schoolyard.
RELATED QUESTIONS:
What is the form of what I am creating?
What does the form of this work say about its context?
‘What connections can | make to other times. places and culrures’
What connections. can | make to my own experience?

Upper Elementcry/MlddIe Level

Look at a work of art-that is unknown to you and speculate about its

- origin based on the medium and techniques used. Research and discuss
what is known about the context of the work and how the medium
used helps to interpret the context. Using contemporary media (photos,
fax, video, computer graphics, graffiti, etc.) create a work of art in
which the medium is the message.
RELATED QUESTIONS:

" What is the form of what I am creating?
What am [ trying to say?
What does the form of this work say about its context?
What does it mean in its time and culture?
What connections can [ make to my own experience?

High School Level
Examine items from a variety of cultures that have been designed for
specific functions. Select a functional item from contemporary culture
to focus your work around. Start with an actual object and personalize
it to your life by altering the original design through manipulation of
the actual object, by the addition of shapes, objects, materials, color or
decoration. For example, take an ordinary chair and transform it to
personify yourself or a hero in today’s culture.
RELATED QUESTIONS:
What does the form of this work say about its context?
What connections can I make to other times, places and cultures?
What connections can [ make to my own experience?
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MUSIC

Creative Approach

w Percetving
How are the basic elements of music used creafively?

(DUQSUOHSI « How are the basic elements of music manipulated to create umty
and variety in a musical work”
= What makes two performances of the same musical work
~-different from each other? :

The creative process begins with exploring sounds through listening and improvising and evc s
through huilding a technical skill/notational language, into performing and composing.

Performance Objectives:

Learners will:

Primary Level Upper Elementary/ High School Level
Middle Level-

» Improvise/create simple - Improwse/create short "~ - . Imp'rovisé/créaté“mélody’;
melodic and rhythmic ~ melodies over given rhythm ‘harmony and rhythm in a"
patternis with a variety of accompamments using ’ consistent style. meter and
sound sources. .o specified guidelines. . tonality.

Advanced Level

« Demonstrate appropriate

compositional <kllls/styles
with imagination.

A Closer Look:

Teachers enable learners to understand the creative process by
» providing a variety of directed listening experiences.
. provxdmu oppommmes for the learners to explore rhythm and melody throuvh the use of
. classtoom instruments, voices and other sound sources. ,
...~ < helping learners acquire the musical skxlls/notanonal language to successfully melovnse
.=+ . compose and perform: : :
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Sample Activities

Primary Level |
Learners should experiment with a variety of instruments and found
sounds (rhythm sticks. Orff instruments, homemade xmtruments tone
chimes. body percussion. etc.) ‘
RELATED QUESTIONS: : L
How do the skills and language of music con’unurucate7 L
How are the basic elements of music used creatwely7
What can be used to create music?

Primary Leveland =~
Upper Elemenlary/Mlddle Level
~ Share, describe and evaluate the leamers 1mprowsatxons
" RELATED QUESTIONS:
How are the basic elements of music used creat1vely7
. ‘What are some wayq of creating- musxc’ '

Create a singlé, personal system: for notating pitch and rhythm.
anpulate the elements of traditional and multxculmral music in'a
creative manner (e.g., alter the rhythm of a given song to create an
5acc0mp.1mment that could be played on rhythm mstruments) ol
RELATED. QUESTlONS N ‘
How do_the: qkllls and lanouace of musxc commumcate’

Sing.songs over a vanety of rlwthm pattems SR
'RE.LATED QUESTIONS Ll
‘Is a music_message conveyed?. -
'l—low do melody and rhythm work together ina songZ

Upper Elementary/Middle Level
and High School Level -
o Play melodies on instruments in a quemon/answer format.
RELATED QUESTIONS: .
How are the basic elements of music. used creanvely? '

Primary Level, .
Upper Elementary/Middle Level,
and High School Level o _
‘ " Listen to a variety of musical styles and describe/identify the creative
elements. Use a computer musical composition application such as.a
“Deluxe Music Construction Set” or “Instant Music” to explore how
changes in the basic elements of Music affect umty and vanety ina
musical work, © S B
RELATED QUES’I‘IONS : '_ L PR .
‘What is musical style? From ‘what perspectxve 18 style expressed7 ‘
How do cultural influences affect our perception of music? "
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VISUAL ARTS

Creative Approach
o Interpreting

What am | trying to say?

QUGSUOHSI + How will the medium and techniques 1 choose help me to express
my meaning? . o
» How do the forms that | am making express my intent?
* How can 1 use symbols to make meaning? _
» What kinds of symbols might 1 choose that convey universal.
culturally specific or personal meaning?

The creating of a work of art is not only about producing an image. it is about expressing ideas and

emotions. Artistic expression can be a means of self communication as well as communication to a larger
audience.

Performance Objectives:

Learners will:
Primary Level Upper Elementary/ High School Level
Middle Level
« Discuss the way their * Discuss the way their * Discuss the way their
selection of medium and selection of medium and selection of medium and
techniques has contributed to techniques has contributed to techniques has contributed to
the meaning of their work. the meaning of their work. the meaning of their work.
» Express basic emotions and « Express a variety of » Express and analyze
ideas in images. emotions and ideas in images. personal and universal
« Describe and narrate real or « Employ symbols to express feelings and ideas in their
imagined events in images. ideas and feelings in images. work. ‘
» Describe how their work + Explore and narrate real or » Interpret real or imagined
relates to. their own imagined events in images. events in images and justify
experiences. : « Articulate the relationship - the interpretation.
between their work and their « Synthesize multiple ideas or
experiences. views.in their work.
* Provide interpretations of
the ideas of feelings expressed
in their work as needed.
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A Closer Look:

When adults observe a child in the process of making art, they often comment on the subject of the
artwork, “T see you're drawing a horse,” but fail to recognize the significance of the image to the artist,
what it “means.” If this is done. our question only reinforces the idea: that art is about a subject rather
than a legitimate expression of emotion or ideas. Here is our opportunity to allow children to be artists, to
express emotions in images as well as through verbal and written responses. This is the opportunity we
have to explore questions of meaning and content. What does the artist do from the artist’s perspective?

Sample Activities:

Primary Level
Listen to children’s stories in a group. Discuss characters within the .
selected stories. Create a character in the form of a puppet and create
costume details. Have learners write an original story in which their
character stars. Have learners complete a 3-D “scene” for their story in the
form of a miniature set design in-a shoebox. Share the stories with
classmates in the form of handmade picture books of the characters and
scenes the learners created.
RELATED QUESTIONS:
What is the form of what the learners are creatmg’
Does this work? :
What does the form of this work sav about its context’
How does art make meaning? '
What are the learners trying to say?:

Upper Elementary/Mnddle Level

- Discuss the use of symboh in vnual art while looking at examples of
works using symbols. Have learners make an assemblage sculpture

. (freestanding or wall hung) which uses symbols from their own culture.
(Culture may be peer group, family genealogy. community symbols. or
personal in nature.) For example, leamers may wish to symbolize teams
or clubs to which they belong or the music, fashion trends, etc. of their
peer group.

- RELATED QUESTIONS:
What connections can learners make to their art and why?
What does the form of this work say about its context?
What does it mean in its time and culture?
What connections can learners make to other times, places and cultures?

High School Level
Select works of art which demonstrate the use of themes. Hold a
discussion about how artists address thematic ideas (for example, conflict).
Have learners select a theme, choose a medium, and design an artwork
which they believe will best illustrate their chosen theme.
RELATED QUESTIONS:
What is the form of what I am creating?
Why is this work important?
What connections can I make to other times, places and cultures?
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DANCE

Creative Approach
o Evaluatirzg

Were the goals achieved?

QLIESUOHSI « What is the importance of evaluation?
« How does one evaluate goal achievement?
» What are the sources of feedback?

Dance is a medium for personal creativity. By developing purticipants’ ability to express feelings,
perceptions, images and thoughts through dance movement, they develop insight for evaluating their own
work. , . : ,

Performance Objectives:

Learners will:

Primary Level Upper Elementary/ High School Level
Middle Level

. Dg:_nionstmte the level of « Demonstrate the level of » Demonstrate the level of

success through the response success through self- success through self-

of the facilitator. evaluation and audience evaluation, the facilitator’s
response. : response and the audience

response.

Advanced Level

« Synthesize the various
responses and rework the
presentation.

A Closer Look:

There is not just one way to evaluate goal achievement. Feedback is received from many different sources.
At an early agc, this feedback is more subjective than objective. On a continuum, the beginning participant
moves from the facilitator’s response to peer and audience responses. As the. participants become more
proficicnt, they reach self-evaluation. At the advanced level, the participants can take these various responses
and improve their presentations. :
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Sample Activities:

Primary Level

Divide the class into two groups. Give each group a work to perform. One
group takes the role of the audience, and the other group takes the role of
the performer. Each group receives and uses specific criteria for evaluating
the other group. Each group experiences both roles.

RELATED QUESTIONS:

Were the goals achieved?

What connections can each learner make to dance7

Upper Elementary/Middle Level
Participants receive a certain task to be performed in, front of a video
camera. After an evaluation process at the appropriate level, refine and
rework the task to improve the performance.
- RELATED QUESTIONS:
Why is this experience significant?
How did leamers react to this and why?

High School Level
View a video of a professional work by a noted choreographer Analyze :
the work and performance. : : '
RELATED QUESTIONS:
What are the principles. proce‘;ses and structures used m movemem etudlee
and choreography” :
How are form and qty[e used in dance?
Why is. this ‘experience significant?
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THEATRE

Creative Approach
 Connecting

What links can be made from this theatre experience fo life?

QUQSUOHSZ » Do [ identify with any characters in this play?
» What themes in this play give me insight into my life?
* By performing, what do I learn that can be used in life?
« How does this reflect society?

A work of art speaks to human needs and wants. Theatre art becomes meaningful when the experience can
be personalized. . ‘ -

Performance Objectives:

Learners will:

Primary Level Upper Elementary/ High School Level
Middle Level '

» Compare and contrast . Identify knowledge and « Explore various characters

situations of characters to | ~ skills gained from reading, in a play. Incorporate life

their own lives and the lives viewing, or performing. skills that help strengthen the

of their friends. portrayal of the character.

A Closer Look:

Everyone can be more creative. Fluency, flexibility, originality and elaboration are developed to _encouragé
new creativity. When imaginative “play” is added to structure, it allows people to make connections to
differing aspects of their world. New relationships result from the creative approach.
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Sample Activities:

Primary Level _
In a play or book that the learners have read. discuss what characters
are most and least like them. Have leamners write a letter to one of
these characters asking questions about decisions the character.has
made. Then have the leamners answer the letter as if they were the
character. _
RELATED QUESTIONS:
From what perspective do we view this theatre event?
How does this affect my life?
What criteria will be used to describe this event?

Upper Elementary/Middle Level

Discuss the theme of a play assigned for class. Have learners translate the
theme into a philosophy of their lives. Have themr edit this philosophy to
one sentence and make a poster that states this philosophy. Place the
posters somewhere in the classroom. Discuss the ideas with your class.
RELATED QUESTIONS:

* What links can be made from this | expenence to 11fe7

* How might we express what we understand?
From what perspective do we view this theatre event?

High School Level
Ask the principal to-come to your classroom for a performance by the
learners. Explain to thé principal what valuable skills have been gained
from performance and evaluation and why thedtre is eeecntml to the
learners’ education and lives.
RELATED QUESTIONS:
‘How do the knowledge and skills used in theatre assist us in hfe’ o
What links can be made from this theatre e‘(penence to hte?
How does theatre change lives” -
Have learners do research in the library or interview persons in the
community. How have people benefited from the arts? How can
learners use the_ arts for future employment opportunities? Have the
learners portray to the claqs successful persons in arts careers.
RELATED QUESTIONS:
How do the knowledge and skills used in theatre assist people in life?
What links can be made from this theatre experience to life?
How does theatre change lives? ' '
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High School Level (cont'd)

Advanced lLevel

In the newspaper, learners discovered an avant garde theatre group that
developed a new technique called “spectactor.” In this technique, the
leader sets up the scene of a community problem. Then the leader initiates
an improvisation. The action is often stopped to ask the audience fornew
solutions and to try out the new solutions. Spectators are encouraged to
become spectactors. Consider why this technique could be useful in
understanding how others feel and in developing optional solutions.
RELATED QUESTIONS:

How might theatre help people express what they understood?

In what ways was the theatrical process effective?

Why do we choose “this” rather than “that™?

The local school board has decided to eliminate one science position.
The position that will be eliminated is the last teacher that was hired.
The learners decide they don’t wish to lose this or any other science
teacher in their school. One learner -becomes the principal holding a
discussion with the community. At any time another leamer can tap
the “principal” and take his/her place. Learners ask questions about
his/her position and explore possible solutions to. this problem.
RELATED QUESTIONS:

What basic components are needed to appreciate and participate in a

‘theatre event?

What is this work trying to express? - o i

‘Does it achieve that?
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THEATRE

Cultural/Historical Approach
v Perceiving

From what perspective does one view a theatre event?

Questions: - What context would reveal this theatre event?
» What purpose does theatre serve in a culture?
+ How do culture and tradition shape theatrical structure and style?
» How do audiences define a play’s meaning?

The meaning of a work of theatre is closely tied to its time and place. To understand the work, we
investigate ils context—the historical and cultural events surrounding it.

Performance Objectives:

Learners will:

Primary Level Upper Elementary/ High School Level
Middle Level

» Discuss theatre’s begmnmgs * Recognize importance of « Recognize relationships

and development. . audiences in determining - between theatre and cultures.
meaning,.

A Closer Look

A work of art is shaped by culture and tradition. A play’s form (structure) may reflect the way a specific
society communicates meaning before an audience or it may reflect what societies over time have come to
expect when viewing a particular art form. When thinking about style, we should look at different ways in
which a work of art communicates meaning as shaped by an individual and/or historical perspective.
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Sample Activities:

Primary Level

Imagine and perform the ways theatre possibly began.
RELATED QUESTIONS:

Why do we choose “this” rather than “that"

In what ways does this theatre event reflect its time and culture?

Divide the class into groups. Assign each group the task of creating a
ritual celebration based on class studies (e.g.: birthday, revolution,
Kwanzaa Day). Each group shares its ritual with the rest of-the class. Have
the class discuss the similarities and differences of each group’s ritual.

RELATED QUESTIONS:

How do the componénts of theatre express meaning?
How might people gain a new understanding?
What links can be made from this theatre experience to life?

Upper Elementary/Middle Level -

High School Level

Advanced Level

Use Lamb’s “Tales from Shakespeare” to tell the story of Hamlet or
Macbeth. Compare how the play was received by audiences of the 16th
century and by audiences of today. . -
RELATED QUESTIONS: ,

From what perspective does one view this theatre experience?

In what ways does this theatre event reflect its time and eulture?

What makes this theatre experience important?

Develop a visual time line to show major penods of theatre
RELATED QUESTIONS:

From what perspective does one view this theatre event”
How does a leamner’s criteria compare to those' of others?
How might theatre help people express what they understand?

Acting companies often give voice to plays of social significance. Divide
the class into two acting companies and have each develop. a philosophy”
and select plays to fulfill that philosophy. -Have each company defend the
plays it has selected based on its philosophy.

RELATED QUESTIONS:

In what ways does this theatre event reflect its time and culture?

What criteria might learners use to describe this piece? '

Why do we choose “this” rather than “that”? -

Have learners select two films to view. One film should be from the 1990s
and the other from a different time period. After viewing the films, discuss
differences in story-telling methods. Have the class explore possible
influences of the historical period over the way the film is made.
RELATED QUESTIONS:

In what ways does this theatre event reflect its time and culture?

From what perspective does one view a theatre experience?

In what ways was the theatrical process effective? -
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MUSIC

Cultural/Historical Approach

w [nterpreting

Wha_f. does the music mean in the context of ifs time and place?

Questions:

 How is musical interpretation influenced by historical contexts?
* How is musical interpretation influenced by cultural contexts?

The meaning of a piece.of -music is derived Jfrom its particular position in time (historical perspective)
and place (cultural perspec tive). Musical elements are used to express specific ideas which represent
nccasions (a harvest. a coronaiion. a weddmg' a funeral) and emotions (patr wmm love. fear, jov) as

we // as for pureh aesthetic reasons.

Performance Objectives:

Learners will:

Primary Level

*» Describe i simple terms’

-how components of musi¢ -

are used in context of time
and place after llstenmv to-
an example of music from

a different culture and time.

A Closer Look:

Upper Elementc(y/

Mlddle Level

= Describe distinguishing
characteristics of musical

styles that represent various
cultures. -

High School Level

. Idermfy the mumcal
chdractenstlcs of an
unfamiliar example of
music and classify by style.

Advanced Level

» ldentify the musical .
characteristics of an
unfamiliar example of
music, classify by style,
and explain the music’s
meaning in its time and
place.

Teachcm can promote leamner development of cultuml/hmoncal perspecnves throuvh

.+ expeosure to a variety of music.

S understanding aural characteristics in the music.

L S explewnu the characteristics verbally.

.+ making comparisons within and across ‘culture and time. :
~4 dn understandmu of the music’s function i in’its cultural and historical context
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Sample Activities

Primary Level _
Have learners generate a glossary of music terms that fit
the example being studncd -

S.unple fast/ﬂow - tempo - presto/laroo

loud’/soft — volume — dyna.mncs -

RELATED QUESTIONS: ,

What skills or language are needed to pdr‘hcnpate in
performing and listening to muslc’

Upper Elemenfary/ Mlddle Level : : , :
Using the earller-developed vocabulary listen to an
b unfamiliar example of music from various cultureq and
~ time and identify by style. :
‘- RELATED QUESTIONS:- C
‘What skills or language are needed to pamcnpate in -
- performing and listening to music? -
What doés it mean in its time and pldce7 :
What common treatment of mumcal elements can be found
;. among various styles of music?. - C L o e e

High School Level
o ' Lmten to and perfoml representatxve examples of music from dlfferenr

tlmes and cultures.’ Usmg a developed vocabulary dnscuse the useq of
musical ‘elements in theﬁe composmom EONARE y SR
« Orarorio Chorus (“The Hallelujah Choms” from Handel S Messmh”)
. English, Madrigal (“Sing. We and Chant It" by Thomas Morley) :

- Spiritual (*Go Down Moses™) - & ¥ T e S ,-‘_
- Symphony (*“Surprise Svmphonv” by Havdn) L Tl
- Ballet (*Appalachian.Spring™ by Copland) :
- Native American (“Origins” from “Cycles: Native Amencan Flute
Music™ by Nakai: Canyon CR-614 Vol. 2) ' ' :
- Jazz (a song by B.B. Kmo)
+ Ragtime Music ( ‘Maple Leaf Rag” by Scutt Jophn)

« Be Bop (*Donna Lee” by Charlie Parker) -
« (East) Indian (Sitar by Ravi Shankar) '
+ Greek (Piano/Vocal - Yanni). C
! * “The Smithsonian Collectnon of Classm Jazz” (Revxsed) Recordmtvﬁ RC
033; P5t 19477 : : -
RELATED QUESTIONS
Does the composition still have sxomﬁc.mce today? Why’ .
From what perspective is style expressed? . C o
What connections can be made to other times; places and cultures? s
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VISUAL ARTS

Cultural/Historical Approach
» Evaluating

Why is this work important?

Questions: » What factors make this work important to us today?

« What factors have been used in other times and places to
evaluate a work of art?

» How have evaluations of particular works changed over time and
across cultures? ' '

The lens through which one examines and evaluates artwork is determined by one's experiences.
Throughout history works of art have been evaluated on the basis of changing criteria. Western
culture has often assigned artistic value to works that functioned in a different manner in their own
culture. For example, African masks have ofien been appreciated outside their culture purely for the

abstract shapes they present, while within their culture the masks serve a ceremonial purpose. In
order 10 understand how our own perspectives are znﬂuenced by our soczelv it is necessary to
consider the criteria of other times and places. ‘

Performance Objectives:

Learners will:

Primary Level

* Speculate on why a work of
art with recognizable popular
symbols is important to them.
» Recognize that other
cultures and times used other
criteria to evaluate art.

Upper Elementary/
Middle Level

» Investigate how a particular
culture evaluated a work of
art.

« Explore some of the criteria
today’s culture uses to
analyze art.

« Compare hlstoncal/cultural
criteria for evaluating a work
of art to criteria of their own
making.
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High School Level

« Evaluate a work of art from
at least two different cultural/
historical perspectives based
on historical investigation.

* Articulate the criteria that
today’s culture uses to
analyze artworks.

» Interpret the historical and
contemporary value of an
artwork and predict the future
value.

» Explore how the evaluation
of a work of art has changed
over time.



A Closer Look:

There are many reasons why the importance of an artwork changes over time. In the setting where it was
created. its worth may have been assessed on the basis of artistic criteria or it may have served an
educational or ceremonial purpose. By one set of criteria, a work may be valued exclusively on what it
can tell about another place and time. As the work is considered. one’s scope is narrowed by limited
access to the cultural/historical background of the work. One’s own criteria can be applied to the work to
see if it stands the test of time: but to arrive at an understanding of why the work stands. one needs to
learn as much as possible about the background of the work. When learners are asked to examine works
from a cultural/historical approach. they are provided with the means to better appreciate the world.

Sample Activities:

Primary Level
Look at a diverse group of objects and categorize them according to craft
or fine art. Justify each decision. Discuss the factors, such as possible
gender of the artist, function of the-work, etc. that contributed to their
categorization. How do the categorizations affect the way one values the
works?
RELATED QUESTIONS
‘What does the form of a work say about its context’
What does it mean in its time and culture?
How good do the learners think this is? : .
What connections can be made to other tnnes places and cultures" o
How does art relate to life? o

Upper Elementary/Middle Level :

Select a work of art from another culture that has’ mythologmdl content
~ and research what this content means in that culture. Have learners write

essays discussing how this work is important to that culture. Make a work
of art that represents a contemporary culture hero. How is this work
important 1o today s culture?
RELATED QUESTIONS:,
How does art make meaning? :
What connections can be made to other times. places and cultures?
What connections can each learner make to his’her own experience?
How does art relate to life?

High School Level
Choose a well-known work of art and make a survey of why people think
the work is important. Analyze the kinds of answers received. Can a list of
criteria be developed which has been used to evaluate the work? Research
how the work was valued in its time. Discuss how the evaluanon might
have changed over time.
RELATED QUESTIONS:
What does it mean in its time and culture?
How are leamers reacting to this and why?
How does art make meaning? -
How good do the learners think this is?
What connections can be made to other times, places and cultures?
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DANCE

Cultural/Historical Approach
w Connecting

What connections can be made fo other times, places and cultures?

QUCSUOHSI » What societal conditions have affected dance?
» How does ‘dance reflect the concerns of socicty?
» What universal concerns are addressed in dance?

Education in dance is important if participants are to gain a hroad cultural and historical perspective.
Participants examine the role and meaning of dance in diverse social. cultural and historical contexts
through a varietv of dance forms. Experiences with dance of manv culiures help participants understand
their own cultural lives and those of others.

Performance Objectives:

Learners will:
Primary Level Upper Elementary/ High School Level
Middle Level
« Identify the role of dance m = Analyze how dance and « Analyze social problems in
the society. - AT dancers have been portrayed relation to dance and create a
in different cultures and time movement study.
periods.
Advanced Level
« Choreograph a dance that
explores social issues.

A Closer Look:

‘Make personal, technical, cultural. historical, social, critical and emotional connections by experiencing,
analyzing, studying. performing and enjoying dances from other times, places and cultures. '
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Sample Activities:

Primary Level

After viewing different kinds of dance from classical dance forms to ethnic
and folk dances. identify each dance form.

RELATED QUESTIONS:

How can learners understand dance in various cultures and time penods7 ~
What connections can be made to other times, places and cultures?

Upper Elementcry/MlddIe Level

Examine the relationships between clothing styles and dance techniques in
various cultures.

- 'RELATED QUESTIONS:

How can leamners demonstrate dance in various cultures and time penods"

. How can leamners understand dance in various cultures and time periods?

How does dance convey meaning?

"How does dance enrich one’s life?

High School Level

Advanced Level

Show pictures of different styles of dance (e.g.. MTV, ballroom. ballet and
street dancing) and discuss how those dances play a role in socrery
RELATED QUESTIONS: :
What connectrons can be made to other times, places and cultures’

Create a dance that illustrates a contemporary culture :
RELATED QUESTIONS

‘How can learners demonstrate dance in various cultures and time penods7

How can learners understand dance in vanous cultures and trme penods7

‘How does dance convey meaning?

How do people create and communicate through dance"

Observe and discuss a performance that portrays issues of society: for"
example, “Catherine Wheel,” “Push. Comes to Shove,” or “Lamentations:
Create a demonstration that explores one of the issues.

RELATED QUESTIONS:

‘Why is this experience slgmﬁcant?

What connections can be made to other times, places and culrures7
How does dance convey meaning?

Create a dance and costumes that reflect the dance techniques from a
different time, place or culture.

RELATED QUESTIONS: '
What connections can be made to other times, places and cultures‘7
How might this experience be evaluated?

How are leamers reacting to this and why? -

How does dance convey meaning? ‘

How do people create and communicate through dance?
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MUSIC

Critical Approach

 Perceiving
Are the basic elements of music used effectively?

Questions: « Is the music effective from the performer’s perspective?
«.Is the music effective from the listener’s perspective?
+ Is the music effective from the creator’s perspective?

Similarity and variety in music are identified by a comparison of music's formal components. Skills in
analysis, evaluation and synthesis are important because they enable learners to recognize and pursue
excellence in their musical expenences These analvtzcal skzlls assist leamers in understanding and
ennchmg their environment.. ' : R

Performance Objectives:

Learners will
Primary Level Upper Elementory/ High School Level
Middle Level .

« Develop vocabulary which + Use "basic musical - | & Analyze and describe uses. -

descrlbes the various musnc 'vocabulary to descrxbe .of the elements of music in a

elements/events e musical events. "~ i given work that make- nt
unique. interesting and
expressive.

Advanced Level

» Describe how unity and.
variety are achieved in a
given work using specific
music terminology to describe
the musical events as they
unfold.

A Closer Look:

The teacher will provide opportunities to enhance ‘perception and analytxcal skxlls through

.. = directed listening experiences.

'# . » modeling a rich vocabulary of musical descnptors

7+ giving examples of sound sources. L

S allowmg learers to manipulate the formal components of musxc S
"« incorporating technology. : o
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Sample Activities:

Primary Level
Identify verbally, visually. and through movement musical elements such
as pitch, duration and loudness when presented aurally. :

Listen to and identify various vocal and instrumental sounds using '~
traditional and non-traditional terms or labels. ' :
RELATED QUESTIONS: o : T
What skxlls/lanuuaves are needed to partlcrpate in perfoumnU and lrstenmg
to music”? o

How are-the basm elements of musm used creatwely’

Are the basic elements of music used etfectrvelv’

What is the merit of this music?

Upper Elemen’rcry/Mlddle Level - S o
Demonstrate knowledg,e of the basxc pnncrples of music (meter rhythm
tonality) and their uses in the analysrs of music. - o
. RELATED QUESTIONS: N '
" . What skrlls/lanoua“es are needed to pammpdte m perfomung and lrstemng
| to music? |,y o : :
" Are the basic elements of musrc used effectrvely"
How are the. bas:c elements of music used creatrvely‘7
_tht is the ment of tlns musrc’w e

High School Level
' Andlyze and descnbe uses of the elements of musm m a grven work that
}make it umque mterestmg and expressrve Tal -

Make usé- of synthesrzers and computers 1o mampulate the tone elements
of music such as pitch, dutatlon volume,. harmony timbre. tempo, rhythm
and texture. :

RELATED QUESTIONS :

Are the basic elements of music used effectively?

How are the basic elements of music used creatively?

How well does this music evoke a response’

What is the value of this music?
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DANCE

Critical Approach
w Interpreting

How am | reacting to this and why?

Questions: » What do I think this work is trymg to portray?
* Is this dance relevant?
« From what perspective am [ reactmg to thw’

» Can I dance my reaction?
There are many ways in which a person can react to a work of art. We may be able to determine meaning

from a work emotionally. physically, mtellecruallv Our reaction might include a strong opinion, action or
indifference.

Performance Objectives:

Learners will:

Primary Level

- Identify the meaning.of a-

dance at the basic emotional;
physical or intellectual level.

A Closer Look:

Upper Elementary/
Middle Level

= Create and perform a ddn_ce'

conveying an mtentlonal

‘meaning,.

High School Level

» Interpret the meaning of an
idea and create a dance to- -
reflect that meaning.

Advanced Level

« Create and perform a dance
that transfers meaning to
social or community action.

The curriculum must pr0v1de oppommme% for partmpants to develop a sense of relevancy of dance to

human cxpenence
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Sample Activities:

Primary Level 7
Respond to a dance or dance phrase by selecting an emotion from a chart
that illustrates different emotions.
RELATED QUESTIONS:
How do individuals create and commumcate through dance?
What is being communicated? :
Why is this experience significant?
How are learners reacting to this and why?

Upper Elementary/Middle Level

Have learners select ideas of their own and create a movement phrase that
will convey an intentional meaning. '
RELATED QUESTIONS:.

" How do individuals create and commumcate thr0u0h dance?

"~ What is. bemg> communicated?
Why is this experience significant?
How are leamners reacting to this and why?

High School Level o
Have learners watch a partner’s dance or movement phrase and interpret
the meaning. The participants then transfer the meaning they mterpreted
into a dance of their own., Dlscuse theee interpretations. '
‘RELATED QUESTIONS UENESRA
How do individuals create and commumcate through dance .
What level of technique was achieved? - o :
What are the principles, proceqses and structures used in movement studles
and choreography? ,
‘What is being commumcated"

Advanced Level _
Look at a variety of pieces. After interpreting the meaning of a piece,
learners will transfer the meaning to their own work and connect it to the
larger community. ' ’
RELATED QUESTIONS: : :
What are the principles, processes and structures used in movement studles
and choreography?
How are learners reacting to this and why?
What connections can be made between dance and other fields of study?
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THEATRE

Critical Approach
w Evaluating

Why do we choose “this” rather than “that”?

QUESUOHSZ » What qualities do we value in a theatre event?
» How do the choices made affect the piece?
» How are the elements of theatre used together to create
this production?
» How does knowledge of a particular style or movement help
me to understand and appreciate this work more?
* Are these valid criteria for judging the work?

Our background, experiences, standards and personal taste affect the criteria by which choices are made.

Performance Objectives:

Learners will:

Primary Level Upper Elementary/ High School Level
Middle Level

« Develop criteria for Judglng » Describe several different » Determine whether or not

theatre. styles of theatre. especially. the criteria are valid.

« Articulate how theatrical those which challenge

elements used well together conventional definitions.

help to create style. : Apply learners’ evaluative
criteria to each of the styles.

A Closer Look:

Evaluation in the arts is much broader than simply expressing likes and dislikes. It provides a forum for
analyzing, evaluating and reflecting on the art experience in order to.understand it better or experience it more
‘fully. A critique includes positive and negative comments as well as a place for questioning as it leads to
growth on the part of the observer and the artist. Thus, choices improve as more- experience is gained.

In a classroom, a simple observation such as “that play was great” can be the start of a rich discussion.
Learners’ discoveries need to be guided, allowing them to analyze and reflect on the experience. Learners will
then develop the necessary vocabulary to communicate and make choices using a higher level of thinking. Not
only will learners become literate in the arts and develop a critical eye, they will also develop skills which
can be used throughout their lives..
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Sample Activities:

Primary Level

Divide the class into groups. Have each group perform the same scenario.
Discuss how .the choices made affect the completed work.

RELATED QUESTIONS:

How does a learner’s criteria compare to that of others?

Why is this good? -~

Upper Elemen'rcxry/Mlddle Level

High School Level

Design two different costumes for one character and dwcusq the criteria to
evaluate each one.

RELATED QUESTIONS:

From what perspective does one view this theatre event?

What-leve] of proficiency was achieved?

What criteria will be used to describe this event?

Show the class videos of two musicals from two different time periods.
Discuss the differences i in style between. the two. Identify elements which
date a production.

RELATED QUESTIONS:

How does a learner’s criteria relate to those of others?

What criteria will be used to describe this event?

What level of proficiency was achieved?

Following a performance, have a discussion of what was felt to be the
original intent or message. Could the director have made different chmces"
RELATED QUEST IONS : :

Why is this good? . '

‘What criteria will be used to describe thxs event?

What level of proficiency was achieved?

Ask the class to develop criteria to judge theatre. Show the class videos of
different styles of theatre. Have the learners apply their criteria.
Evaluate/determine the validity of the criteria.

RELATED QUESTIONS:

Why is this good?

"What criteria will be used to describe this piece?

What responses are evoked?
In what ways was the theatrical process effective?
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VISUAL ARTS

Critical Approach
 Connecting

What connections can I make fo my own experience?

QUCSU Ons: » What factors do I use to evaluate works of art?
« How have experiences that [ have had helped me to formulate
criteria for evaluating art?
« How do my evaluative criteria differ from those of others?
- How do I apply my evaluative criteria to my own work?

Responses to artwork vary according to the connections that can be drawn between the work and the
experiences of the viewer. In describing artwork, viewers are ofien telling their own stories. just as the
artist creating the work has told an individual story. As people draw connections between the work and
their world, their critical response is formed. The value viewers place upon a work will be determined by
the extent to which connections can be made.

Performance Objectives:

Learners will
Primary Level Upper Eilementary/ High School Level
Middle Level
» Demonstrate awareness of » Identify the qualities of + Analyze how their own
the arts’ connections to works of art that connect to experiences influence their
elements of their lives. their own life experiences. critical judgments about their
+ Compare and contrast the ‘works and the works of
life experiences that appear in others.
images with their own life
experiences.

A Closer Look:

To help learners form their critical responses to artworks, we must ask them to do the same thing, to seek
out something in their experience that helps them to explain the artist’s choices. It may be that their
response to a work is based upon the literal content of the work, or the story that the image represents; or
it may be that the colors or textures or other elements of the work evoke sensations that tie to their lives.
Once a viewer can make a connection, the work takes on personal worth.
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Sample Activities:

Primary Level
Choose a work of art that the learners can relate to strongly. Have them .
write or tell a story or a poem that relates the work to some experience in
their own lives. Make a work of art about theu experiences.
RELATED QUESTIONS:
How is each learner reacting to this and why?
What are the ways one can approach art?
Is this good?
How does art relate to life?

Upper Elementary/Middie Level

~ Have learners pick three works from their portfoho and develop a list of
criteria that each would use to evaluate these works. Compare all criteria
developed by the class. :
RELATED QUESTIONS:
Why is this work important?

- What are the ways one can approach art?
Is this good?

How does art relate to life? -

High School Level
Find three or four works of art that deal with a similar theme or subject
but that come from different times and places. Have each lcarner pick the
work that he/she identifies with the most and explain why. Have each-
learner write a letter to the artist asking questions about his or her work
Research the artist and the time period and have learners answer their own
letters from the artist’s viewpoint. Make their own works of art on a _
similar topic but from individual points of view.
RELATED QUESTIONS:
How are the learners reacting to this and why?
What does it mean in its time and culture?
What connections can be made to other times. places and cultures?
What connections can be made to my art and why? '
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VISUAL ARTS

Aesthetic Approach
w Percetving
O

What are the ways we can approach an?

Queshons: « What are some of the ways art can be approached (i.e., form,
expression, function. connection to reality. etc.)?

« What types of approaches have been used in various times and
places?

« In what ways do I usually approach artworks?

Certain art forms can be difficult to understand because of individual philosophies about what art
should be or do. The challenge is 10 find a variety of ways to approach the work. Various approaches
can be explored to help learners understand the work. A work should not be dismissed because it
challenges our understanding. '

Performance Objectives:

Learners will:

Primary Level

= Demonstrate a knowledge
of various approaches to
works of art (example
approaches: Does this work
look real? (mimetic) What
is this object used for?
(pragmatic) How does this
make you feel? (expressive)
What kinds of shapes can
you see? (formal)).
 Experience a variety of
cultural approaches to art.

Upper Elementary/
Middle Level

- Recognize a variety of
approaches to art. '
» Explain how an approach
to art is connected to its -
culture.
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High School Level

« Describe an approach to art
that differs from the
approaches most common in
their-own culture.

* Articulate their own
approach to art.

* Describe and analyze a
work of art from several
different points of view.



A Closer Look:

Often people have the idea that art must be beautiful to be art. If it is not, sometimes we are unwilling
to ask the questions, *“Why might the artist have done this?” If it disturbs us then we lambast it or
give up on it. We lack the confidence in our own ability to understand the work. We need to give
learners confidence that they can talk about and come to understand a work of art that might not make
sense to them initially or might not appeal to them. A variety of approaches allows learners to revisit
artworks and grow in their understanding of art.

Sample Activities;

Primary Level
All of our communities have representatives from different cultures.
Identify your personal or community cultural heritage by talking to
family or community members. Bring an object or work of art that
suggests that cultural heritage and invite a parent, grandparent or
community member to explain the arts tradition.
RELATED QUESTIONS:
What connections can [ make to other times, places and cultureq7
What connectlons can I make to my own experience?
How does art relate to life?

Upper EIemenfary/MlddIe Level
Workmg with a variety of approaches to art and a variety of images,
group the images according to the approach which you think suits the
image best’(mimet'ic pragmatic, formal, expressive, -etc.). Discuss some
of the images from approaches which do not suit them. How do the
-discussions of the images differ?
RELATED QUESTIONS:
What connections can I make to my art and why?
What does it mean in-its time and culture?
What connections can I make to other times, places and cultures7 How
does art relate to life?

High School Level
Working with your own portfolio. write an essay describing your most
typical approach to art and select images from your own examples to
illustrate your essay. Produce one of your selected artworks
emphasizing a different approach (formal or expressive}—then examine
the original and the new work and compare and contrast the elements
of the works and the way the form relates to the meaning. Does one
approach convey your meaning more effectively?
RELATED QUESTIONS: .
What is the form of what I am creating? N
What connections can I make to my art and why?
What does the form of this work say about its context?
What are the formal elements of the work?
How does art make meaning?
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THEATRE

Aesthetic Approach
w Interpreting

What does this mean to me?

Questions: « How- did I respond? |
» How does the work help me look at myself in a new way?
« How does life affect theatre? How does theatre affect life?
» How does the collaboration between audience and performer

affect the creation of meaning in the theatre? .

Through participation in and/or attending theatre performances, the learners discover how the experience
evokes feelings and emotions. ' ' : '

Performance Objectives:

Learners will:

Upper Elementary/
Middle Level

Primary Level High School Level

» Compare a live. theatrical » ldentify various levels of = Articulate the importance of

experience with viewing a
film, listening to radio, or
reading a book.

A Closer Look:

meaning in a theatrical work.

» Articulate the various ways
theatre can lead to creative
self expression and personal
meaning.

diversity in the making,
interpretation and evaluation
of theatre (e.g.. gender, multi-
cultural and. nontraditional).

An arts experience serves the viéwer and doer at many levels. The process of making meaning through
aesthetic (philosophical) choices is complex: there are as many levels of meaning as there are choices. On all
levels, the processes involve discovery, research, thoughtful consideration. experimentation and presentation.
Leam¢r§ consider meaning-and lack of}meanin'g.
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Sample Activities

Primary Level
Have learners pick a special moment from their lives. Imagine a picture of
this moment.” With partners, create a living picture of that moment. Share it
with the class. Discuss what is happening in the picture. Describe how the
characters are feeling. Explain why certain conclusions were reached
RELATED QUESTIONS:
What is this work trying to express? Does it achieve that?
In what ways was the theatrical process effective?
What responses are evoked?

Upper Elementary/Middie Level :
View a video/film/production. Describe how it created meaning and form
Identify the various levels of meaning. Could this work help people deal
with problems? Explain.
RELATED QUESTIONS: _ .-
How might one gain a new, understanding from a theatre event?
In what ways was the theatrical process effective?
What basic components are needed to appreciate and pamcxpate ina
theatre event? :

High School Level
Choose an incident common to the participants. Divide into small groups
to discuss what happened. Have each group re-enact what happened.
Compare the presentations. What was the same or different? Why?
RELATED QUESTIONS:
‘What responses are evoked? What makes this theatre experience‘ valuable?

Choose an incident from the news. Re-enact the incident. Discuss how
interpretation might be shaped by prejudice, ignorance or viewpoint. -

Do the above activities with a short story. Have members of the class think
of something very important that they need to say—a meaningful concept,
a personal aesthetic choice. The choice may be the.voice of a designer,
director, performer or audience member. Create it using appropriate media.
In smaller groups reflect on processes that were involved. Add leamers’
reflections to their portfolios. Re-evaluate these in six months. In large ‘
groups, discuss the existence of various voices in the work.

RELATED QUESTIONS:

What is this work trying to say? Does it achieve that?

In what ways was the theatrical process effective?

How does theatre change lives?

Advanced Level
As critic for The New York Times, have learners write a critique discussing
the voice of the director or designer in a theatrical work. Did it contribute
to or change what learners perceived to be the playwright’s intent? In
rating the critique, consider justification or viewpoint and completeness.
RELATED QUESTIONS:
What is this work trying to express? Does it achieve that?
What responses are evoked? Why is this good?.
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DANCE

Aesthetic Approach
o Evaluating

What is my response?

Questions: « How does this work affect me?
» Why is this work important? :
» How does understanding emotions and feelings influence
a response?

‘A variety of experiences in dance engage the emotions and intellect. Since people dance for a variety of
reasons, responses will dﬁer Auwareness and identification of one’s inner being reflects on the response to
dance. What the response is, is not as important as the awareness of the response.

Performance Objectives:

Learners will:

Primary Level Upper Eiementary/ High School Level
Middle Level
« Respond to a selected
assigned activity. « Create a work displaying a

« Respond to a selected
response.

activity through movement.

Advanced Level

» Create a work combining
responses.

A Closer Look:

A variety of dance experiences engages the participant both emotionally and intellectually. Dance brings to
the surface emotions and feelings and allows participants an opportunity to recognize their response and
express it both verbally and through movement.
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Sample Activities:

Primary Level
The facilitator plays a piece of music that would evoke some kind of a
response. The pamc1pants respond and express their responses to the piece
of music.
RELATED QUESTIONS
How do we create and communicate throuOh dance?
What is being communicated?
How does dance convey meaning?

Upper Elementary/Middle Level
Select an approved accompaniment and create a dance that expresses
response to the accompaniment.
RELATED QUESTIONS:
How do we create and communicate through dance?
What is being communicated? -
How does dance convey meaning?
How does dance enrich one’s life?

High School Level
The facilitator assigns a response to the pamapants Create a dance that
reflects. the assigned response.
RELATED QUESTIONS: - : :
What are the principles, processes and structures used in movement studles
and choreography? o : s
What is being commumcated" - !
What connections can one make to dance?
Why is this experience significant? -

Advanced Level _
Create a dance that communicates an emotional response. The selected
production enhancement should also reflect a response.
RELATED QUESTIONS:
Why is this experience significant?
What connections can be made between dance and other ﬁelds of study‘7
How would a person evaluate this experience?
How are learners reacting to this and why?
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MUSIC

Aesthetic Approach
w Connecting

How does music relate 1o life?

- How does this music make connectxons to: life? -

« Does it connect to my life?

» Who might feel connected to this mus:c’

« What message/feeling is generated by thxs music?

Questions:

Music. as with all of the arts, can be viewed as a portrayal of the “tension and release " phenomenon that
is a part of life’s experiences. Learners begin by identifving the expressive elements of music. Through
performing and listening to music, learners’ dzscover how the music reﬂects szomf cant erpenences that
evoke feelings and emotions. : - :

Performance Ob]ectlves

‘Lecrners will:

Primary Level

< Identify_ the expressive -
mus:cal elements in live or
recorded music.-

A Closer Look:

Upper Elementary/ 3
Middle Level - :

« Describe how the expressive

musical elements reflect the
feelings of characters in

‘program music.

Teachexs can promote aesthenc understanding through

* exposing learners to music which exemplifies a wide variety of. moods

« modeling a rich vocabulary of musical descriptors.
. fostermv an envxronment that encourages leamers to reﬂect on the connectlons between

music and life. -
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High School Level

 Describe how the expressive
‘musical elements reﬂect hfe

expenences
Advanced Level

» Select or create a musical -
work that relates to the
learner’s life and descnbe the
relationship.



Sample Activities:

Primary Level

‘ Listen, sing or play a piece of music. Ask learners to map the contour of
the melody and to represent vmudlly the chanves in loudness Wthh they
hear. : . S g
RELATED QUESTIONS B '_
How do the skills/language commumcate” ' el

How does this music relate to life? -~ .~

Upper Elemenfcry/Mnddle Level . , ' no .
" Select a prece of musnc wl'uch tells a story e.g. ‘Tlll Eulenspreﬂel ] Merry

~ Pranks by Strauss.” Ask leamers to dmcusq how the chmce of mstruments
T tempo ‘etc. is reflective of the characters “ : : :

- RELATED QUESTIONS: : .

- * How are the senscs included in re';ponse to muslc’ -
© . How well does this music evoke a- response”’: _

-~ What connections can be made to ‘personal expenence“? A

High School Level
Have leamers select short segments of music - 10 tell about 9omethmo .
‘that happened to them reccntly {an: athletrc vxctory or defeat a quarrel
with their brother or sister. etc.),-Have edch leamer put the éegments _
together on an audro tape to tell of hls/her expenences

stno technology ‘create a composmon which wotild help future
generations ‘understand the I ’meré and therr culture '
RELATED QUESTIONS :

How does music relate to the individual? " "
What connectxons can be ‘made to personal experrence’ S
What connections can be made 10 other times, places and Culrureql
How. does this‘music relate to life? o
What does it mean in the.context of its time and place_? ER
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Visual and Performing Arts Education and
The High Performance Learning Model -

A Quality Arts Education will grow from a quality education plan. Nebraska schools have been both
challenged and engaged in the issues and activities that can pave the way for school improvement and
education change. One of those important. challenges has come from the High Performance Learning Model.
The Nebraska: Department of Education model calls for a high level of performance for students that goes
beyond specific leamning in content areas. Eight domains of performance for student leammg are featured in
the center of the model. S : :

Schools can elicit high performance from all students through dcceptmg and plannmg for three main areas of
responsibility: Quality, Equity and Accountability.

The three sides of the model are goals. The strategic planning process lays the ‘groundwork for implementation
of the goals; while the community provndes the context in which planning, process goals, content. mission,
and finally empowerment occur. : .

The High Performance Learning Model is a model for arts education through the frameworks. in the Visual
and Performing Arts. Teachers of all kinds—music and art specialists, elementary, middle schiool, junior high
and senior high teachers—will bring the model together by choosing the best practices in Frameworks to plan

meamngful curnculum for studentq When this is done, Frameworks and the model will have life and meaning.
: - (High Performance Learning Model, DATELINE EDUCATION, September, 1991)



BUILDING ON A FOUNDATION

What does “Partnership”
mean in a quality arts
education program?

« Schools, Communities and Families can be

partners for change. A broad partnership of

individuals from across Nebraska helped to shape
the frameworks in arts educatlon One unportant
role of the school is to continue to reach out to
families, to the community and to commumty

resources to engage in dlalogue -about what they

believe is important for Nebraska “children and
youth to know and to do'in the arts.

« National, State, and Local Arts Organizations
can offer support and opportunities to schools
and communities. These frameworks were built
upon documents and assistance from many na-
tional, state and local arts organizations. Arts
organizations’ participation in the implementation
of the frameworks is essential at the grass-roots
level. We can then work together to effect real
change in the quality opportunities in arts educa-
tion that we are able to offer to our young people.

» Arts and cultural organizations can play a
significant partnership role in K-12 education.
But in order to have an impact beyond that of
“enrichment” or “entertainment.” a vital collabora-
tion must be formed between the school-and the
arts commumty The actual performance or- art
exhibit that the student views is only one part of a
learning experience.
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PARTNERSHIPS

Pre-performance materials. staff inservice, and
adequate planning become critical elements of an
in-school arts event so that teachers can understand
the connection of the event to ongoing curriculum.

Likewise, arts and cultural organizations need to
plan touring events and outreach programs that
have the flexibility to adapt to a variety of student
needs: Since the first concern of arts organizations
is often the creation of high quality art work,
educators need to articulate their needs, be creative,
and explore innovative ways to incorporate arts
events into both arts and non-arts subject areas.

Artists and arts organizations can be rich resources
of new ideas in the classroom. Artists-in-residence
are an exceptional type of resource, but they
should not substitute for qualified. sequential arts
instruction. Community support is . essential if
involvement by arts and cultural organizations in
arts education is to be ongoing. Support for perfor-
mances. residencies and exhibits is an ideal way
for a school to connect with the community. Local
arts councils can provide assistance with planning,
funding and ideas.

When prcsented as a regular and frequent part of
learning, the arts can provnde a myriad of answers
to the age old question: “What did you do in
school today?” B TR



What does “Quality” mean in
visual and peiformzng arts
education? .

Quality arts education is defined and interpreted
by each student, educator, and comnunity member
in a very personal way. For the first time, educa-
tors have come logether to reach consensus and
write national, state and local standards of excel-
lence for arts education. Their work reflects the
best thinking of educators who have dedicated
themselves to arts ea’ucatton and to the students
they teach. ‘ :

» Quality standards have been described in the
National Standards for Arts Education. They
were developed by the Consortium ‘of National
Arts Education Associations. The standards de-
scribe what every young American should know
and be able to do in the Arts. They identify impor-
tant content and achievement standards for the
disciplines of dance, music. theatre and the visual
arts. L Co
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+ The purpose of the Frameworks in Nebraska
is to give further assistance .to Nebraska
schools. Frameworks is intended to-show how the
National Standards - for Arts Education can be

translated into ideas that have the power to

strengthen content and instruction in arts education.
In this document you will see considerable use of
questions, approaches-and concepts.. We believe
that high standards can be met by addressing each
art form through questions-—questions that lead to
critical thinking about substantive content in dance,

theatre, music and the visual arts. Questions create

‘active - learning models that help students dncover

solutions.
In short. the dpproacheq and proceeseq one Iedms
in the arts can .

+ lead toward quality lcarmiing experiences
+ provide much-needed alternatives. and
« offer engaging connections to other

learning for students.

Quality arts education will continue to be defined by the

best practices that each observe. It must also continue.to
be informed by important mmanve\ ot the natmnal

state and ‘local levels.

We invite you to continue to ask the question,
“What does ‘Quality’ mean in visual and per-
forming arts education?” for your students,
community and school. )
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What does quality arts
education bring to “Equity”?

Equity in arts education is revealed by address-
ing race, gender, geography, individual student
needs and resources. The study of dance, theatre,
music and the visual arts from a vanety of cultures
is an integral part of a quality arts education.
Perspectives of gender. culture and race are re-
vealed in and through the ans. Thase perspectives
present varying views of what it means to be
human.

The Visual and Performing Ans Curriculum
Frameworks encourages diversity and multiple
cultural perspectives be considered as each lesson.
unit and curriculum guide is designed by teachers.
We seek to support Nebruska Legislative Bill 922
through the Frameworks so that students may gain
a greater understanding of themselves and of others
through arts education. LB 922 is the law mandat-
ing multicultural education in Mebraska schools.

Arts educators realize that education for diversity
is a continuous process. Personal insights and
growth are essential if we are to respond effec-
tively to our pluralistic society. Individual growth
becomes a natural extension of looking, listening,
and participating in the arts. The arts are a part of
everyone's cultural hentage.

MISSIONG

They provide an opportunity for students to appre-
ciate individuals within society as well as the
varying views of art from one society to another.

Equity issues also involve more than attention tc
culture and gender. Students with special individ
ual needs should have aceess to successful expen
gnces in arts education, access that can stimulatt
potennial for lifelong learning.

It is important to focus on what students are abli
to do in the arts—t0 assume an attitude of partici
pation for everyone and the willingness to adap
leamning experiences so that all students can fine
success. Therefore, these Frameworks focus o
abilities, opportunities to participate and inclu
sion. To focus on disabilities and exclusion denie
equal access to learners. Frameworks promote
opportunities for participation in the arts by al
students from early childhood through high school



Technology will also provide a major way to make access a reality.
Both teachers and students can use the Internet to communicate with
others in the state. nation or world. Cultural and personal isolation
can be dissolved by participating in various news groups or bulletin
boards where people from all over the world communicate about the
arts. '

The [nternet gives us a way to continually improve the Frameworks,
as school districts and teachers write curriculum that includes new
approaches to the equity issues raised here.

Ready ‘access by teachers to “best practices in arts education
curricula” can become a reality. Ready access by students to
-outstanding museum collections from .the Louvre, the National

Gallery of Art in Washington, D.C., and the National Gallery of Art-

_ianndon, is already available through the Internet. Soon, Nebraska
-art collections may be digitized and made accessible through Internet.
.Truly. technology can bring the world to our doorstep, allowing
everyone to experience the visual and performing arts in new ways.

Computer technology also offers exciting approaches to music
composition, marching formations, set design, choreography and
commercial art and design. All Nebraska students need equal access
to these important learning tools.

Finally. making a quality arts education accessible to all Nebraska
schools and communities, in spite of the geography of Nebraska that

sometimes isolates and separates, is a_ challenge that Frameworks

addresses. There is an important role for many state agencies and
organizations to play in helping make equity and full participa-
‘tion in the arts a reality in Nebraska schools. Many Nebraska
agencies. performing arts organizations and museums have statewide
outreach programs that will bring traveling exhibits, artists and
performances of all kinds to our schools and communities. A llSt of
those state resources is in the bibliography.
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The following ideas about access
are central to these Frameworks.

Access to arts education programs is
a right. not a privilege.

Access “does nor imply special or
separate; access does demand that
all have an equal opportnity to
participate.

Even though every student cannot
participate equally. everyone can be
treated individually.

A major objective of Frameworks is
to promote positive attitudes toward

-making the arts available for all

children and young people.

“These ideas reflect the comments of presenters at

“Access to the Arts: Beyond Compliance,” a
meeting of the Mid-America Arts Alliance, sup-
ported by the National Endowment for the Arts.
The meeting was held July 25-27, 1994, at Over-
land Park, Kan. Presenters included Judy Clouston,
Bruce Fowlkes and. Scout Sanders.
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The National Standards for
Education in the Arts

+ National Standards in the Visual and Performing Arts help to frame conversations about what is
important. On March 11, 1994, National Standards in the Arts were presented to Secretdry of Education Riley
in the U.S. Office of Education. The arts, which had previously been omitted from the America 2000 National
Education Goals, were now part of the Goals 2000 program. This addition of the arts to natronal policy has
made U.S. Office of Education funds available to support projects such as this, the Nebraska K-12 Visual and
Performing Arts Curriculum Frameworks. project.

« The Nebraska K-12 Visual and Performing Arts Curriculum Frameworks presents a resource that
complements the standards. Frameworks gives vivid descriptions of inquiry, content and process in each art
discipline. Arts education_ specmllsts and elementary and secondary ‘teachers can use the Frameworks as
examples of standards and sample performances for students in-all arts disciplines.

 The National Standards in the Arts challenge us to aim for hlgher goals for-all students in the four
art forms of dance, theatre, music and visual arts. All states are being encouraged to examine the standards
and to use them when developing curricula in all four arts disciplines. Our country-and state face a major
challenge in implementing standards and frameworks. Since dance and theatre are not commonly offered as
content areas in school, we are compelled to look for alternative ways to offer the enrlchmg endblmg content
and processes from all four art forms.

Ordering Information

“National Standards for Arts Education.” What every young American should know and be able to do in the arts. ISBN 1-56545-036- 1;
MENC stock #1605. Cost of $15. Write to MENC Publications Sales 1806 Rnbert Fulton Drive, Reston, VA 22091. Credlt card
holders may call 1-800-828-0229.

The Arts Education Assessment Framework tor.the 1996 National Assessment of Educationa} Progress was approved by the National
Assessment Governing Board on March 5, 1994. Developed for the National Assessment Governing Board under contract number RN
92167001 by the Council of Chief State School Officers with The Council for Basic Education and The Cnl]ege Board. Funding for
thrs contract was provided by the National Endowment for the Arts, in collaboration with the Getty Center for Education in the Arts,
a program of the J. Paul Getty Trust. Contact the National Assessment Governing Board at 800 North Caprtnl Street, NW., Surte 825,
Washmgtcm. D.C-20002-4233. : .
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Prairie Visions: The Nebraska Consortium
for Discipline-Based Art Education

« Since 1989, the Nebraska Consortium for Dlsc1plme-Based Art Education (DBAE) has provided a unique
professional development program for art specialists, educators and representatives of arts agencies and
educational organizations. Discipline- -Based Art Education integrates the making of art with aesthetics, art
history and art criticism. Art is. presented and. leamed through the perspective of these four drscxphnes

. The heart of Prairie Visions is an innovative, museum-based Summer Institute designed for school district
and community teams and. individuals with any level of art background. The two-week, hands-on Institute
enables participants to experience’ DBAE in- actlon and to explore ways they. can use DBAE in therr own
classrooms, museums -and communities.. : : : :

« Prairie Visions develops leaders who bring to their districts a broad understanding of educational reform
issues. Prairie Visions is committed to addressing issues.of cultural and gender equity in all program aspects.
Participants are catalysts for change m arts educatron m thenr respectlve communmes and in the larger
educational arena. :

- .
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